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SUMMARY

Title: The Instructional Develoyment Institute (I.D.I.) Program

Date: Focus-school year 1973-7h
Follow-up - Spring 1973

Target Population: Instructional Personnel of the Public Schools
of the District of Columbia

Number Served: School year 1972=7h - 567
Spring 1973 - 214

Funding: Jointly - USOE Title III and D.C. Public Schools

Backpround and Rationale:

I.D.I. is a training program designed to provide initial skills
and competencles in applying instructional systems principles to
learning and teaching in local schools. The program was developed
by the National Special Media Institutes Consortium under a contract
with the U.8. Office of Education. ’

Rescription of The Progrem:

The program was basically set up in three phasea. Fhase one
was known as the Pre-Institute phase which required prospective
participants to:

1) Form a team

2) 1Identify a problem area

3) Select a team coordinator

k) Select a referee

5) Submit an anplication

6) Plan for post-institute sessions

7) Schedule substitutes

8) Have refcree attend training

Phase two consisted of a forty-hour, five-day validated training

session in systems concepts and developing skills in applying e
systems approack o solving educational problems.
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Phase three was considered the Post-Institute phase. During
this phase certain activiitics were to be carried out by the school
team(s), in their respective schools, which woeuld load to the im-
plemcntation of their plan{s) for solving their specifie instrae-
tional problem.

Assunpticons:

1. Participants who complcted a five-day I.D.I. workshop would
gein initial skills towards the vtilization of the systems
approach in solving instructional problems.

2. Scores on the I.D.I. Pre-Post Inventory wculd show significant
gains at the .05 level. . '

3. - The 1.D.I. Progrum would have a positive effcet on those partic-
ipating by encouraging the utilization of the systems approach,
"team" effort, improved instruction, and thus would improve the
learning of students.

Hypothesos:
The foillowing null hypotheses were to bz tested.

H1: Participants in the five-day Instructional Development
Institute will not show significant gains in developing
initial skills in the use of the systems approach to solving
instructional problems as measurcd by the I.D.I. Pre-

Post Inventory.

H2: Responses on the Instructional Development Institute
Participants' Program Evaluation will not indicate: that
the systems approach has been utilized; that:teams have
continued to work together; that participants feel some
sensc of sclf-improvement due to J.D.I.; nor that there
has been a positiva efi'ect on the students of the
participants.

Findings:

1. In thelr own ratings of gkills and knowledges gained, partic-

ipants su=id they had gained initial skills enabling them to
use the sysi:ms approach "To & pgreut extent.”

2. A compariion ol pre-poct tests given dvring the five-day

Institut s revealed significant gains in skills and know-
ledre a% the statisticol .01 level of confidence.

13
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3. Kesponses indicated that the I.D.I. experiences had some effect

on human relations in the schools and on the school's staff
development activities.

4. Responses also revealed that some impact was made on students
in grade levels renging from kindergaxrten through twelfth greade.

5. Participents indicated that they were using more media in their
instructional. strategies as a result of theix I.D.I. experiences.

6. Seventy-thrce percent of those responding said that they have
used the skills acquired in the development of their in-.ructional
progxram.

7. Participants listed other personal and professional benefits,
such as, thc awareness of the importance of working as a “team"
to solve instructional problems, the acquisition of positive
attitudes, the importance of media and evaluation, and improved
competencies.

Reccmmendations:

1. It is recommended that the follow-up course, Education 663F,
be continued.

All of the schools desiring to send a team to the Instructional
Development Institute (Education 602F) were given the opportunity.
The necd now is for a continucus follow-up to ald these tcams
in the totel completion of the final step in the program, mainly
1mplcment/rccycle. To this end it is recommended that the follow=
up course, Education 663F "Building An Instruectional Prototype
Model Using The Instructional Development System" be continued.

2. It is rccommended that the Office of Staff Development establish
a procedure wheredby linitial training in the systems approach
can be glven as the need arises.

In the District of Columbla Public School System there
continues to be a certain amount of mobility among school staff.
This is due to several rcasons among which are transfers (cither
voluntarily, or as a result of the system's cqualization plan),
retirements and/or promotions. In many instances this has
caused I.D.I. teams to lose members. Since tle systems spproach
is based on a "team" effort it is recommended thet the Office
of S%aff Dcvelopment have periodic Institutes to train additional
tecam members.

xii
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3.

It is » so recomuended that a continuous follow-up evaluation
be nude of the effcet of the Instructional Development Institute
Trogram on studants.

Mony staff development efforts end with the instructional
personnel, that is, without causing any positive changes in the
"gtudents" for whom the schoolc are all about. The follow=-up
evaluntion of I.D.I.hould assess its effeet on students' be-
haviors, attitudes and achievement.

xiil
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INTRODUCTION

- This report represents an assessment of The Instructional
Development Institute (I.D.I.) Program as implemented in the
District of Columbia Publlie Schools focusing on the school year

1973-Tk.

Cepe

| Backrround and Rationale

An Instructioncl Development Inatitute is a training program
dusipned to provide initiml skills and coampetencies in applying
instruetioral systems principles to learning and teaching in e
iocal school, or school district. Instructional development may
be defined simply as a systematic way of analyzing curriculum and
instructicnal problems and of developing valideted practicel sol-
utions. ‘This progrem was developed by the National Spceial Medla
Institutes Conzortium under & contract with the U.S. Office of
Education, Burean of Libraries and Educational Technology and more
recently by the National Center f{'or Edueational Technology. Four
wiversitics comprised the National Speelsal Modia Inatitutes Con-
gsortiwn: Michigan State University, Syrncuse University, the United
States International University, und the University of Southern
California. 1In 1972, Indiana University Joined the Consortium and
it becane huown as the University Consortium for Instructional
Development and Technology.

The basic purpose of the I.D.I. Program is to assist school
systems with limited rcsources, substantial nwnbers of academically
or culturally deprived students and a real desire and commitment,
to find inmnovative and erf'cetive solutions to consequent learning
and instructionazl problems. To this end it proposes to provide
participants with initial skills und competencies in instruetional
development procedures. Effective training allows perticipating
teams to ld ntify a spueific instructional problem and to dsveclop
their own plans for solving this problem using a systenatlic and
team approuch.

Purpos~ of Stu

The purpoze of this study was to determine the effeet of The
Instructional Development Institute (IoDeI.), on the skills and
compatencies off a group of District of Colwmbia publie sehool
instructional pursonnel in the use of the systems approuch to
instructional develownent for school year 1973-Tis.

10
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Deseription of The Procram

The Instructional levelopment Institute (I.D.I.) Program has
been a major starf development thrust in the D.C. Public Schools
since the spring of 1973, supported through matched funding by
the D.C. Public Schools and U.S. Office of Education E.P.D.A. and
Title III granta. The program was recognized as an official staflf
developuent activity of the school system and received full support
and approvel frcm the D.C. Board of Education and the Washington
Teachers Union. In implementinr the program a new three semester
hou» gradunte in-service and off-compus course, Edueation 662 F,

" Systems Approach to Instructionsl Davelopment, " yas included in
the curriculum at the Distriet of Columbia Teachers College.

The program was basically set up in three phases. Phase one
was known as the Pre-Institute phase. At this time interested
schools were required to complete (rot necessarily ir the order
listed) the following functions: .

l. Form & teanm 5. Submit an aprlication

2. Identily a problem area 6. Plan post-institute sessions

3. Select o team 7o Schedule substitutes
coordinator 8. Have the referce attend

k. Select a Referece traininz (approx. 1 day)

The sccond phase was the Institute — a five day, forty hour,
validated training sossion in systems concepts and developing skills
in applying a systelis approach. At the end of five days, the par-
tieipating teoms will have identified a specific instructional
problem snd developed a feasible plan for implementation in their
schools utilizing syastems technigues end strotegies. The Institute
was divided into Instructional wnits consisting of large and small
group activities including dis.:ussions and such innovative instruc-
tional strateggies as role=playing, simalations and games while
stressing the "tean" approach.

The ‘third phase was considercd the Post-Institutce phase. Daring
this phase certain activities were to be carricd out by the terms in
their rospective schools. These activities include team meetings,
involvement of school staff, completion of prototypes, completion of
evaluation designs, ncetings with th= follow-up coordinator and
implementation of plens in classroom situations as approprinte. As
& part of this phase a follow=up course: Edueation 663 F, "Building
An Instructional Prototype Modcl Using the I.De (Instructional Do-
velopment )System” was conducted by the I.D.I. staff.

Therce were no staf'f hired especially for the I.D.I. Progrom.

The start instead wos composed of trained personnel from within th.
various ofticus of the DeCe Public School's walministration. Siuilorly,

17
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the instruvetors were ol chosen from the ranks and trained in
the cystems appronch. Ywo consultaunts {rom the consortium woere
present in all uxeept the iast few workshops. Prior o the bu-
ginning of the I.D.1. prorram Dnplomentation, a cteering com-
mittee was set up to dsvelop policics for irplementing the pro-
grame The steering comittee met periodically throughout the
procrum to evaluate and pramote the dovelopment of the program.
Another innovation on the part of the program (1973-7h) wes the
inclusion of' & iedia speeislist component. Students from one of
the senior high schools were included in the prograr. These
students were trained in m:dia technology and operated with
percision all the media cquipmev. during cach Institute.

Idcally participants in each workshop were individual school
team: consistinz of the principal or the assistant principnl,
two teachers, the librarian and the school based resource teacher
or spzcialist. An exception was Institute IV which tended to
train persomntl in Centra) Administration in the systems approach.
This was to ennble them to uwnderstand the concert and what it was
a2ll cbout when visiting the schools aud observing I.D.I. teoms.
After soliciting voluntcors from Central Administration space
was left in Ingstitute IV for four school teonms.

In an evalvation of Institutes T through IV held in the
spring of 1973, it was foand the participants in the Instructional
Development Irogrcm had signiticant positive patna ain attitudes
toanrd utili;a-';pion of the systems approoch to instructional
developuwents =

Definitions

. Fecdback = In this study, & process built into the prosram whereby

the particlpants expressed their feclings about the Institute's
weaknessas and strensths to ald the I.DeI. staff in meking
improvements.

Follow-Up = On site visits (as well as other contacts) made to
ench schonl by I.D.J. stalf to nid, promete and/or appraise
the impluwntation cof teonm plens. Alco the inclusion of
course GG5 I to give additional troinins.

Media Speciolict = ligh cchool students trained in media teehnology
durins pre-institute scssions for the purpose of conducting
the audiuv=vidoo semaents of the Inatilute.

1/ Uood, Johiwmn 5., An Anlyais of the Yrech of the Insteneticnal
Tooyodoaewnny b v dhns  veaveor oo abuiludses ot on Boedoeted (e
of Muriie coveod Poesneoned, panddoined decioral dissoertaticn,
(Colleg 1vaiz, Murylwras  University ef Maryiand, 1973)

18
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Mefiniticns (cont.)

Prolotype = A plan or model for colving en inciructional problem
cunsiructed by 2 school tewn.

Referce « One mumbex chnsen by a school temn. to attend a one doy
pre-inatitute troining session in order to be prepared to
tacilitnte whe inncovation interaction gare during the Institute.

System - Whe eollectlion of interrated entltics working independently
and in int>raction fex the purpose of locating, defining and
achieving & prodet_rmincd prrpose. (Sce appendix D)

Team = A group of {five poersons CGesignated by & school to attend
the five-dey irstitute and composed of a prinecipal, two teachers,
one librariun cul cne other school based purson. (Usually o
readin: spzeirllui, math speelalist, resouwree toeteher, coun.,Uor,
supcrvisor cr rhysical education teacher)

Team Coordinator - A nerson chozen by a school team to be the spetes.
man or contact person between the sehool end the 1.D. 1. stafl,.

Linitetions

1) Sample Size = Porticipants' Progrum Evoluation Forms were mullod
to the W76 yperticipants of Institutes I throush X only.
liecponses woe hased on o 320 retwrn whieh could possibly
be thesce who feel more favorable towards the progrom.

2) Tesm Responses - Responses Zpom individucl teoms to the Participonts!
Progren Yveluacion f'ormn ranged from responsce from one nceloer
to responsca ivan all five teem menbers. Thus majority
opinicna froa teon members reporting were taken as the teom
opinion. Sixty=-five percent of the total 81l teams ore rep-
resented.

3) Effac% on Punils - The effeet the program had on students is
Linited to yrticipants' responses on the Partieipants!
Progsrom bvaluction form and from reports of the I.D. 1.
Yolluw=up rurscmnnel.

%) Nonelvam Purticivinis - Persomnel from central administration
utitended semey ingtitutes. EBven though they worked as peat
of o lema during the institute they were not part of o
permanent toien that was able to complcte a full progxram.
This vns coreelully true of Institute 1V. Thus team reo~
ponses wd raapenses by profession 2 given in the resulis
pay ol by ecvrnre’ les Also included were personnel fron
othexr schodl systoms,.
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5) Complete descriptive evaluation roports were not received irom
I.D.I. Instructional lenders and coordinators as outlined in
the evaluation strateiy.

6) Thce I.D.1I. Pre=Post Inventory was not completed in time to be
administered to participants of the Institutes prior to Institute X.

7) ‘the Participants' Feedback Sheet was not constructed in time to
be odministercd to participonts of the Institutes prior to
institute VIII.

8) "he I.DeI. Participants® Program Fvaluetion was limited to
participuants of Institutes 1 through X.

<)
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FROCEDURE

Sumple

The opportunity to participute in the Insiructionel Development
Institute wos provided to all schools of the Wushington D.C. Public
School System on a first come basis. No achool, however, was allowed
to send a second team until all schiocls applying hed becn acheduled.
Aftexr all schools applying were served, some schools weras able to
send second anl even third teams to the Institute (Sce Appendix G).

A total of aixteen (XVI) Institutes were held from the spring of )S73
through the spring of 1974. Euceh Institute wus designed to accome
modate fifly porticipants in ten five-member teams Irom ten differ-
ent schools. ‘This narber was not slweys adhered to for several
rcagons. ‘Thepye vere occasions wherain a teem rmay have cancelled out -
too late to be replaced and at some institutes there were persons
obaerving or particinating without eredits. 7These Ineluded persons
from other school systems and from within the D.C. System, as well
as parent uildes in a few instances. (Sec Table I)

In all, approximately T8l school instructional persc mel attended
the sixteen five~day Institutes. These particinants represented 76
elementary &chools, 22 junior hiph scheols, 8 senior high school.s, P
speeial eduestlion schools and one vocotional high school for a .total
of 109 D.¢. Schools served. (Sec Appendix G)

Ireotment

In applying for partieipation in the I.D.X. Progrem, schools
identified thelr five-mumwber teans, designoted the team coordinator
and team referec, and listed their problem nrca. Dring registration
(1973-Th) for the five-day Institute, usuwally the week prior to the
beglnning of the Institute, stoft members helbhed tewas to elarify
and/or be morc specific as to their major prcblem. The referees ate
tended two=holf day secsions af'ter registration and prior to the
Institute to aecquaint thumselves with matorinls and techalques neod:
to facilitute scome of the activitius desicacd for their teams during
the first two duys of the institute. The hustitute week was desirm-d
(purticipants' secdback, ete. initiated minor changes) to procecd as
follows: '

Unit y- The Context of Insturetional Developmonts Affective
Proparation for Psychological Cormitmont to I.D.Il.

This unit waz composed of a cerieg of Aintreductory presentations
and anall grovp discuszions of several basic cducational problem are

2
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Teble 1T

Participants In The Ingtructionsl
Developnent Institute Program

Inscitute ' Participents
Number 17
In Reglistercd | Number w From Out
. Attendance | For Crsdit]/| Withdrewd of Stulc
I 54
II 53
I11 54
v 23
v 36 35
Vi 50 46 3
Vi 50 %8 1 d
VIII 4o 4o 1
X 51 51 1l
X 3% 35
XI L8 45
XI1I 50 50
XII1 48 W7 1
XIv 51 51 . D
Xv 58 57 2 1
XVl 52 50
Total 781 595 1 k

1/ Not available for Institutcs I through IV.
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proaches buscd on widely~-held profescional values. The unit was
desipne? to foens intereat nnd secure conbinucd involvement in the
Inastruetionnl evelomacnt lnstitutce.

Activitiec

1) Ilntroduction to the I.D.1.
g¢ Introductory Film end Slide Tape:
Bridpe #1, The Dawn
b. Introluctions
¢. Films: The Evolution of Education;
A Squarc kducation
2) Purcles
a. Puzzle Nlrections
b. Puzzle Gune
c. Puzzle Geme Debriefing
3) ribmn Prosentations with Small Group Discussion
a. Films »rom Tcaching to Leerning
b. Film: The Principal
¢c. Filn: Vho is Mics iMrett?
de Film: Visual Literocy
¢e Fibp: Introduction To A Technological
Inmovetion
§) Interest Inventory

Unit II -~ Introduction to the Systems Appronch: The Instructional
Levelopment Process (Sve Appendix D)

Purticinxts received, in this wit, en introduetion to the
systematie rvoronch and definitions of basic terms. The Instruetionol
Dovelopment proecss was compared with typledl provlen-solving ape

rotsches Lhrough the use of filmed scepguents f'von representative case
sbudies. .

M‘l‘: ivitiea

1) Introiuction to the Systems Appronch
ne. Slide~Tape: Bridee #2, The Idsht of

Day
b. Slide-Tapc¢: Introduction to the Systems
Approach
¢. Temon Review Fxrereise
2) The Instructiona) Nevelopwent Process
n. Slide=Tupe: Introiluctlion to thae Instructional
Develojment Procoss
b. Game: The Instructional Doeveldopent System
Gane
c. Game Seoring
de  Crunr Debrieting

-fle
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3) Funny Moncy
a. Film: Funhy Monecy, Part 1
b. Assicmment to Discussion Groups; Smal)l
Group Discussion .
¢. Discussion Summury Reports
- de Film: Funny Money, Part 2
h) A Coneept of Change
8. Slide=-Tape: A Concept of Change
be. Assignment to biscussion Groups
c. Small Group Discuasion
d. Discussion Sumary Reports
5) Review: Post-test

Unit III -- The Application of General Systcms Theory to Instructional
Development

In this unit, the first three functions of the Instructional
Developr:nt Model were explained: Define the Problemi Analyze the
Setting; and ‘Organize management. Roleploying, simulation and goming
techniques were uced to eliclt from perticipunts an initial cormitment
to systercatic analysis as a problem=solving strategy.

Activities

1) Intrcduction to the Innovation Interaction Game
a. Slide-Tape: Introduction to the Innovation
Interaction Game
b. Assignment of Gome Roles
2) Game: The Innovation Interaction Game
a. Slidv=-Tape: Bridge #3, The Cathering Storm
b. Slide-Tape: Introduction to the Innovation
Interaction Gome

¢ Role Meetings for Came Purticipants e
d. Game: Round ), Innovaticn Interaction
Game

e. Referce Critiques

f. Programed Instruction: In Manual,
"Application of General Systems Theory to
Instructional Development," Part 1

s Rcferece Reports of Scores

he Filne Identify Problem

i. Ganmc: Round 2, Innovation Interaction Cnme

Je Referce Critiques

ke Prosprmmued Ingtructiorn: In Mamual, "Applice-
tion of General Syatems Theory to Instruetional
Development,” Purt 2

1. FilLuas Analyze setting

me Progceormed Instruction: In Hamal,

- "Application or Guneral Sy:tems ‘fheory to

Instructional Doevelopment,” Parts 3-4

ne Fil.: Orgonine Munogeuend

O. Guune Hwimary
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3) Case Study of Humenlke-Lodirado,
a. Introducation to lorwalk-IlaMirada
be. Slide Tape: liorwalk=Lallirada

Unit IV -- The Prototype Specificntions Planning Lxercise: Stage 1 -
Define; Stage 2 - Develop

Unita Iv=VI built upon previous units snd assisted participants
to annlyze problems, estub'dch objectives, speelly methods, und con-
struct prototypus. The p.. .ing excries: wus supported by 31 3c~tape
presentations, programmed meterlals, wnd simulation end gaming activities.

Activivics

1) The Plunuing Exereise, Funetions 1-3
a. TALS Teunm Forwation
b. 8Lid:=Tapes Bridge %, Order Out of Chuds
cs Slide=~Tape: Funetion 1 :
d. Prototype Sprelfications Manunl, Yunction 1
e. Slidc=Tapv: Function 2
f. DIrototype Sp-eificutions Manmual, Function 2
€. Slide~Tap>: Iuanction 3
h. DPrototype Spoeifications Manual, Funetion 3

Unit V == The Prototype Spucifientions Planning Exwrelses Stuge 1 -
Define; Stage 2 - evelop

Aclivities

1) Self-Instruction:l Objeetives Dackoese
a. Slide=Tape: Hrldge #9, The dathering of
Strength .
b. Seclf-Inctruetional Objeelives Fackoge
e. Porformencs Objeetivies Seld-Asses unent
2) Game: 'The Objuctives Marketploce Gome
a. B8lide-Tapc: Introduction to Objeetives
Marketploce Game
b. kxplanation of IAC
c. Fornetion of companies
d. Reaiing of roles
@. Kuvicew of fiame Rales
fo QCemes Port 1 - First Quarted
g Cimor Parts 2 - Seeond Quarter
h. Crone Peedback Session
i. Gies Pt 3 - Third Quaxter
Jo Cermos Purt !t - Fourth Quarter
k. bnd=ot=ycar Compony Reports
1o B el i Boealon
3) fhe Plwaine tiereddse, runction I
Qe Red'orm TAN Poruns
b. Slid.=Tipes runetion b
c. Prototyp: Hpeeitricationg Maunl, Nuoetion f

% -10- 24,
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Unit V1 -= Specitiention of Methods: The Prototyp- Speeifications
Plunning kxercisces Stage 1 - Define; Stoge 2 = levelop

Activities

1) Stratesics and Media, Funetion 5

a. Slide~Tape: Prototype Specifications
Fxercis=, Function 5, Part 1

b. Strategies und Media Manusl, Steps 1=4

¢s Slide-Tape: Prototype Specifications
Exereise, FMunction 9, Part 2

d. Stretegies and Media Momal, Step 5

e. Strategies and Madie Pont-Test

f. Slide=Tapc: Prqtotype Specifications
Exercise, rfunction D, Part 3

Unit VII -= Pealuation end Dnplementation: The Prototype Speeifications
Planning bBrercise: Stage 3 - Evaluate .

Activitiles

1) Evolustion for lnstructional Development
a. O5lide-Tape: Prototype Specifications
Exercise, Fumction 6
b. Review of Manual, "ivaluation for Instrue-
tional Develepument"
¢. Slide-Tape: Eveluation for Instructional
Development
de Pogtetiot on bvaluation
2) Plamuing: Hxerciss, Fanctions 6-9
a. Dlrototype Opeeitications Manunl, Function
G, Points MeR
be Slidc=Tape: DBridpe #6, Proof of Ferformance
c. Slide=-Tap:: Prototypz Speeifications
Exercise, Function 7
d. Prototypc Sp:cifications Mumual, Funetion 7,
Points 5-U
€. Slide=Tapc: Prototyps Speeificutions
Exercisc, runetions 8-9
. ¥ototype Speecifications Momual, Functions
8~0, Points V=X
e Slide=Tope: Bieddge #7, The Days Beyond
3) Prototyp> Specitientions Memual, "What's Next?"
h) Atticules Survey, "Attitude Toward Instructicnal
bevelopueut”
5) Synthesis or the Instruet’ ouml Developrent Institute
a. rilm:s Syathesls
b. Clide=Topes Synthesls

-u-
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The complcetion of Unit VII ended the five~day session. ‘Yhe
finel part of the progrua - Undt VIIT - roguired the participants
(individusl tcima) o return to their respective schools, complete
their plems (prototypes) fur solving th.ir instructional problem
and dmolocent pluns in o clesaroom zetting as aprx opriate. [ring
this period rclloweup was made by the L.D.1. follow~up team in
order to assist teams needing help ori tu gggess the teams' progress.
The follow-up procedur: usuelly conristed of's .

1) Telephore contect (within thrue to five weeks)

2) Site vizits (within eipht 0 tuelve weeks

3) Evaluation of teams (with*n sixteen weeks

4) Observations in clussroors.

hiswptions

On the bu.ls of the treatment jdrst deseribed, the following
a-;gunptions wore mades

1) Participonts who complotcl a five-doy I.DeI. workshop would
godn Initicl slills townrds the wtilization of the systems
approach in solving instructional problems.

2) Seores om the IeDel. Pre-Post Inventory would show signiiicant
raing at the 05 level.

3) ‘Me I.D.I. Erogram weuld heve o rosltive fievet on those paye
Lieipating by creourssivs the wbiliratien of 1l systems appreach,
"lean" citerl, Improven wastraetions and thus wonld improve
the leexadsn:: of students. .

Hybathiges : ~ .
ihe followir: null lyrotheses wi..l be to~ted.

Myt Pertieip:mts in th five-day Instractiorsld Development Imstitute
will not chov algr iffernt gainas 4 developins initiel skills
iu the a2 of $h gyat s spprouch to solving inatructicnal
probicms i it ured by the I.D.J. Pre=P0osl 'nventory.

Hpt  Responsen or the Inctruetioncl Dwv -1op ant Lautitute Peviiedpmuts!
Progrnes vad wiglon will not idndder v @ vhat the systems wppronch
has beon ub Lined; vt terms have - ~eimued to work toguether;
thab puvtds eate 000 Sune sense o celt=improvement dve to
leDelej ro tiet bhore hts been & paiabave offect on the stwlcusa

T of the par.ielp tto.

i



—
-
o
=
an
=

SHE e ey

BEST COPY AVNILABLE

nstrmunent - tion

To tuct the hypothoeaes and for furthar niszecsment of the
Instructional Developsant Progran, three instruments were de-
velop~d by the Livision of Rescaeeh and Eveluation.

1) I.D.1. Pre-Post Inventory:

To measure skills peined touard utilizatlon of the systems
appreach to ingtructional developuont, a ten-item multiple choice
inventory, nemely, the I.D.I. Fro-Post Inventory, wes constrvcied.
The trn ites, eoverine the entive five duys, were selucted fron
three existing mcuswres developod and validotcd by the Consortiunm
and desdiied Lo be adriniatered nb three diifferent inlervals
during ih- Institutee In addition to the xultiple choice itcems,
the first poge of th: Pre-Post love abory consisted of & listing
of the nin: functions or ateps iu the syste:s appreach. The
paurticipunts woere uskad to rate (on a seale from "little or no"
knowledize Lo "a good" wurking Imowledge) their skill or knowe
 Age of cach stcp.

2) Purticipants'! Fuedback Sheet:

This inctrwaent was desisned by the evaluators in an effort
o provide sl faanrtive eveluntios and suwrvort to bl IebdeXe
stalff ns woll as give backmrownd for swmmative evaluobion work.
This fore provided iusilic to the parbleipantat du-proccss ddeas
ab‘..‘ut l.5% 1,

3) Instruictlonadl Devilopont Institute Parbicipants'! Progrem
Lvaluttion:

Thia instmoient was constructed as the main instrument to
test the second mull hypothesis  The progavus ovaluation irnstre:ant
vas o 2ix poge form dosionsd to aover ALl wopeets of the Instruce
tional wanvolopnent Institube Peoyewm iecs the Pre=Ingtitute, the
Mmstitut, md the PosteInatitute (Iucludins the effects of the
progren on atudents).  Ovinions and eorments were solieited from
particirants ol Iasntitubus I throvsh X

Anslyads of Tata

1) piftvvenees in rospongses on the pre-pesi Ingtxwrent were
mandyced Cor dnstitulos X throvsh AVIL Cvonw seans were fovsd
for participmts® yotlne of thelir kaowlod ro o each o the nin:
steps braie to the sysvems aperouche  Pre cnud post wreens were
dtnntog - in oo hde o entblioes L0 peo s B be oundldy cilse
tingsudcienice Jovrwes woere obtained on the raltdpls choloe itonite
et wore eotiibtods A b=test was applied bo Sost tor sioniticout
AL for s,

-1,
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2) Inaividuzl coarmints on cuechh feedbuck shect were tullied by
Inctitute wecordin; to the id2a expresced, and thon categoriced
by (1) Pucitiv: respouse, (2) leutral reoponse and (3) Hepative
responsce This cubopsoriration was done in oraer to detorming
the praticipants! {foolings towsrd the aiiforent phases of the
progrime  Uormonts sware wlso elustered within the goneral tovics
of contont, nnterinls, orponizetion, attitudn and envirornmont.
Those results were proaented in tabulor wnd noxrative form.

3) licspences to the Inatrueticnal Develorment Institute Pertici-
pants' Irogram Bvelustion were tollied {or ¢och Institute by
teum, profussion.i rositicn :-.n:l/or individu:l recsponses. Thesce
were clustered fo» Institutes I throwsn 1 (Spring '73) end for
Institat-s V tirowh ¥ (sehodl year 197-~7h)e  In instances

vhere there woeroe uo aprorent differencoes in rosnonses they woere
clustoa--C fow Inetitute I threowh Xe Thie results vere reportod

in tubles, ficures and in norretive Lo,



REDULTS AND DISCUSSION

Beginning with the poarticipants of Institute X the Pre-Post
Inventory wos adainistercd at two intervals. The pretest vas ad-
ministered on the d=y of replstration, which wus held epproximately
one week prior to the bepiming of the five-dey Institute. Thosge
partieipants vhe did not reglster at this time did not receiv- a
pretests. The posttest was administoered at vhe end of the last day
of' th: Jusntitutes Oome perticipants with prior cormitments vwho
departed carly, did not coumplete thie posttest. The totel nuwrber
in cuch Inctitule completing cach tcst is shown in Teble II.

Part I of the Inventory gave participants the opportunity to
rate themselves as to thelr knowledge or skill of the systems ap-
proach by ratvins cach off the nine steps (funetions) basic to the
systems appronen to solving problems. The rating was on o four
point seale rurring from a "good" working knowledre to "little or
no” knowled;e ‘The protust and posttest ascores of subjecets vere
obtainad by esuirning the responses a value ranging from 3 to O
roapoeatively or ceek stoep rated.  firoup means weve computed for
ensh stop Cor prriicipancs of cach Institute, X through Xvi, on
the produst and on the posttest. The steps rated were: a) Identify
g ;roblem, b) Lnwdyse the setting, ¢) Orcenice management, d) Idon-
tiry cbjoctivis, ¢) Specily methods, £) Construet prototypes, £) Tect
prototypes, h) Anplyze rosults, and i) Implement/Recyele. The re-
swlta ore shovm in Pioore M.

For cach Tustitute the ratings on the posticst - were higher than
thoa2 on the pretests Sinece these rotings were based on opinieons,
ro statistical lest of the differences was aprlied.

Pnrt, TI, consisting of the ten multiple choice items, was dee
siined to monswee the desree to which initlael «kills in the utili-
gznbion of the gystems wpomroeach to instructional. development vere
gaired as o result of the five=duy Institutes In scoring, one
point vas given for ench coxreclb reaponse. A cumlative score was
obtrined ro: vhich o proup mean was compubed f'or the pretest and
the posttest. A tetecs for wmntehed doata was applied to test for
pignificunce of the diiferencc.

Teble If, on the ollowing pose, gives the scores of Fart IX of
thee Pre=2osl nventory, tror cach iustitute, X throuch XVI. 1t also
shuwa Lhee cwalicblve scores tor caeliy, the muzber ol partieipants in
eloh bustiiut: gho canpld doed cuceh sty Al riosn aeores Tor the oromp,

“10
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Table IX .

ol

A Comparison of Pre-Post Inventory Seores
of Participants In Institutes X Through XVI
Including Mean Differences And t-Values

e S

Runber of Participants Obtaining A Particular Seore

Matitute | Institute] Institute | Institute |Institute | Institute | institute
X pe 11 XIIT XIV xv XVI

I&el?osf. Fre |Poat | Pre jPost | Pre | Post {Pre [Post | Pre | Post | Pre Poat

) ? q 4 ' 4 61 1w b

J 1l A u

9 | 5 1' 2 ___3___2_ 5 1 6 2 9 S

1 ' 1| 6 _Q 9 6 3 2 8 1

L h' 2] 21 61 «) 8] 2l 2} 2

b 5| s| 3} 3| 7] ] 8] 1| 5| 6] &

2| o l a' 3] 9] 2] n 2] &) 2| 6 12
10 l 1 nl 4] 10 7 3] 8 8 1] 10|
6 l 7L 1] 1 9 8 7 9
3 | s | 6 IRE s
1 l e 1 2] |

T2 | 222 661 277 1o 203) 78 .297 1251 281§ 52 ) 5 | 103] 28

=) =) 28] s ) s3] o] w6 wof 7l wm| sol| 37| s

b3 H 3.9 3.7 3.9 2.8 .8 3.6
10,36 ' 8.86 l 8.33 9.3 5.97 10.67 9.78
¥
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the mean difference between pretests and posttests and the obtained
t-values. n all cases the t-value was significant at the .01 level
of confidence.

To insure validity to the findings, since the Pre-Post Inventory
was not used until Institute X, and also to control for selection,
(paxrticipation was voluntary) history, masturation, and regression,

& further analysis of the data in Table II was necessary. This analysis
consisted of comparing the posttests of Ingtitutes X through XIXI

with the pretests of Imstitutes XI through XIV regspectively. This

is known as the "Patched-Up" desiun in that it combines .ye one=-group
pretest-posttest design and the intact-group comparisom

Table ITT gives the results of the further analysis of the Pre- -
Post Inventory Scores.
Table III
A Comperison of The Posttest Means

of Institutes X Throush XIII With The Pretest Means
of Institutes XI through XIV Respectively

T TR YT o _m__'_rgﬂ__&-i_.m: _Pre |
Meen 187 .*__EEJLJ&‘_A&_._ﬁJ__u_
Mge.n Diffe!. -e R #20_9 te O, . ﬁ_»

The obtained t-velues for each of the comparisons was significant
at the .0l level of ccnfidence. The comparisons are reasonably equal
to the results shown in Table IX. Therefore, we can conclude that

nelther history, maturation, testing, nor selection can be considered
to account for the outecre.

2/ Tuckfan, Bruce W. "Constructing Research Designs." Co
Educationgl Research. Ilew York: * Harcourt Brace Jovanovich,
Ine., 1972, p.l22.
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In an ef2rt to provide gome formative cvaluntlon, support
and brorsraund or mors vialid swumntive work, nt well as lewrn
th: porticipn s’ drepree s ddens atrmt IDI, & sycten for grining
fexdbeeh from the porticipants wag develcped.

“ne form, Prrticipunt:' Fezdback Sh=el, wes designed to ne-
coraplich thias  This wes dome in such n woy thub the roesponses
would not be lirited nor controlleds The form wea glven wn uue-
chtrasive struciure to corve as o stimulus for the respondems!
fucns.  (See Appondix B)

The Feedvuak Sheats roved beneficial in several weys: For
the pratieciprnos, it corved us b reletsesvelve vhore they could
erprias any atverys reeldren they micht have hads I adso gure
th o meehand o for abdos .‘;tm‘g to change the inntitutey thus,
they could foor thnt the .,r wvore o pari of the totel process, :md.

J

rot Jjust Whe subjectis o' L.

fhe benclits wore porhups cost woptrent Lo vhie IDI slers.
They reed the © .-.:dbzcx. Chiets abt th and of cach duy, and ws.d
this Information to correct the sitvulicwa brovslht to their
attention. For cxoizple, ca2 respond.ont seld:

"Instruchers e boeouing move hunnne  Ab first
they vore dedn_ more readins and pushine tinme
than getbing lnvolvea with the dirfcreut townsd”

Alorted to this noel, the inatmctw" aiz b-.e_:in $0 work vors
pereonally with "*..- v:c‘z,’ cinpwnize Alzo ucuful to ihe starf wore
th datermol wuelyaat ©° uvhe foedbnel shesls rroviecd by Lhis

eveliuntion t..":; <k ""l’ e o1 erch Zustitobe. Dl tanadyses rlected

thie wtnfe to Lo Cronds in Ahe deba et pave thet a means Por

Leowine ot th: inst Jube fveu thy poabdleipanit's tolnl of wviciwg

'Lh ot Lere it Wil cone with ﬂu. recedpt of this report .z.'-d.
findinme.

The cordlost pocsdble inctituios, VITE, 73:, X, and X1, vere

chorm in ord » to et the Fermallve Svedustion Lindings o
th: ID1 ool yrice Lo Whils Spring's insitutic:.:.

In ord->» Lo sddyse bre dutt, the Individvaeld cooments on oneh
foorineel ghoet core Lellisl aecording Lo the &b cxmreossid, wund
the e worer e cmordood by (1) Positin weoeanoe () Heutre)
ey nss wnd ) Lesbive rosmenses Ghis eotooarization e viaded
try ik to b ;-'.-'Licirw-t oerreet engh day uuriar be incbitundic.
(..-'u l.l.L,l we )
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Su:mary of Jositive and legative i.espcnaes

by Institute
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Of the four sample institutes, three (IX, X, and X1) bepan
on a Wednesday and one (ViI1) began on Monday  Utilizing this
slight variation, a study was made to sece if bepinning on a
Monday or a Wednesday made any differcnce in the attitudes exe
pressed by the participants. Any findings could not be taken
as conclusive because of the swall number of institutes investie
gatcd, but might warrant further investigation.

The responses from the four institutes were combined then
ranked by frequency according to {1) the institute day of the
weeke=Day 1 through Day 5--~and (2) the calenday day of the weekew
Monday through Friday. The following patterns were revealed:

@ @e== positive responses
e Negutive responsus

Institute Days
- gnd L 46 .
4 Ay Ll [ ad DAY
L] [ ]

Ll § §

Mant
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ewesT
RESVCrIvaD

Flguwre <
Regponses by Institute Daya

1t appears that participants are more prone towards expressing thelr
positive and nceative feelings towards the T.D.1, experience at the bee
ginniny and a.aia at the cad of the justitute, Tn terms of progratn cone
tent, the proprrtion of nepative comments most outweipghs the proportion
of positive comments on the third day of the experience.
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Figure b

Responses by Culendaxr Days

By arranging the ranking according to the calendar. it seems
that narticipr~cs are more critical and feel less positive towards
the program on Thursday and Friday.

Further studies into the participants' affect on (1) different
days of the institute and (2) different days of the calenday week
may prove useful to future 1.D. Institutes. If it proves to be true
that participants fael most negative on Fridays and on the third day
of the institute, then it would be regretful to have the two on the
same day, thus reinforcing each other.
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‘'o learn what most of th participunts wrre suylng about
the Inctitute, it bucame neceasury to cluster their comments.
Almost all of the responses foll within the generel topics of':

Content
Matcrials
Organization
Attitude
Environment

When each day's responses are arrsyed proportionately within
the topics and further displayed by positive and negative comments
(Sce Figure 4), scveral factors become apparent.

* Participants hod the greatest praise for the
‘eoptcnt of whet they were learning-both the
knowlcdge gained and the process expericenced.

¥ Their next foei for praisc were the IDI

materials and media, exeevt on the 3rd days
this will be discussed later.

* As had been anticipated, the criticlems
ceniered on the physicel limitationa-the
long hours, the "too short" week, the heat,
the cold--ond ihcy consistently felt this way
throughout the vicek.

*  Ppxticipunts generelly felt positive sbout the
staff’, how orpenized they were and hovw vwell all
the netivitics had been planned.

* And they felt good about themselves as parti:l-
pants.

The followimns are two quotations typical of the ways partlci-
pants chose to cxzpress their positive attitudes. "If today
(1st dny) is an evample of the days to follow, I shall thorow;hly
enjoy this instlitute." "Someone told we (o form:r IDI person)
that I would rev:r b: the seme. 1 believe hexr, =nd hope so. 1
hope no beceuse 1 vould certuinly like to be a.'ble to follow a
system that could leud me to become a better teacher."

~23-
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DAY ONE ACTTVITIFS

A. Introduction by film and slide-tapes (2)

B. Group Puzzle

C. 8Small group film presentations and discussions

D. Introduction to the Systems Approach by slide-tape

E. Team review exercise

F. Game: "The mtruct:lonal Development System Game"

G. "Funny Money" game and discussion groups

H. "A Concept of Change" slide-tape md group
discussion

I. Post-~test for review

J. Introduction to Innovation Interaction Game

Participants, in their initiation to the IDI process, reacted
favorably to the erperience. Twenty-two percent of the responses
that day indicated that they found IDI to be informative, enjoyable,
and "helpml to implement in the classroom."* A few, 3%, %* found
it boring--" "program stagnated at first," "hope it becomes more
interesting"; but they are compensated for by the 129 who founa it
cha.:l.lengi: g and interesting.

In sp:cific reference to the films, 6% were critical and only
3% praising. Several relt there was too much medie (films, film-
strip, slide-tape) and 1% (two people) mentioned the lack of reie-
vance. One stated:

"Audio-visual aids should be geared to more
realistic settings such as inner-city, uding
more relevant black students, teachers, etc.,
that are found in the D. C. area."

The puzzle was cited as instructional and interesting, and the

responses about today's games were generally positive; although
several people specifically suzgested better game preparations:
"Make sure people understand gsme procedures” and, "give time to

study definiticns."”

# All phrases enclosed in quotation marks have been taken directly
from the Feedback Sheets.

#* All percentages reflecet the percentege of total responsss given
on the feedback sheets that day. The responses were so widely

diffused betwzen subjects that only the mo.;t frequently mentioned
items will be cited in this report.
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Geveral of the participants (37)) werw Alscournged this first

Aays "loday-discournced bueesuse I wns loeking for o beginning on
Sur school probiems™y "adn weekeis the longest week of the year.”
But 11X, were encournged nbout the weuk: they exprossed their feel-
ingi. ip these ways: "It wes not the 4Lhreatening ezperience I had
imay 2ned”; "1 hope to be nble to help children"; “"The week will be

: lons, bat hopetully frultiul., I taink 1'1) be able to endure™; and,
"I'x looking forwnrd to the week.™

.'Hq || '.‘?f'rfl"‘ii-"l]!!'.'-l (S

ot
P

The biggest feather-in-the~cop for IDI comes from this lcarnld
particinant:

7 "A most challe:sine and frvitful exprrience. The
staf'f 13 o well and even=taompered groun of pro-

- fessionala. 1 have worxed with tie systems epprouch
to toucher cdueation on the collese level, but thisz
experiinge tonds to make a smooth trannition of
those concept: to o lunguare I cun relute to and
share on ry poarticuler level (Elementury Bducation).
This hra been onae of the niost Informsbtive: and en-

11 htening éxpordences I have encounturcd « « o and
I have 8 doctorute degren."

P/ PIVITIFS

be TImnoviiica Internction Game
Sitce~toves (2)
Roie moetinss for participants
Crouce Rownd L
Be "hpplicoti-n of Syatems Throry to
Instrietionzl 1o clopment”
Progrzened Insitrued lon Manual
Pilme:  ldontiiy Fecoblem
ve Imnovaticon Interae. .on Game
Gamee Roung 2
Referce Critigues

Reactions to the Innovation Inleraction Came were strong and
cortroveraint, Rleven porecni liked the game, but cight percoent
dislived agpcbs of the rumos Ono povsca folt o role conflict in
tle come and cnother fell thet the gone interrmuplod thelr school
planaing.

Several versons (45)) cchoed the ¢ “mon complaint of "not
amough time"~~in thiz cuse to play the gmme. And L% felt that

L4 H
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they had not been riven cnowh informgtion or directions for the
role playin:. Thr dnel of direction was int ntioral and part of
the gum: disizng althowh this "hidden rule" was not rovealed %o
the particinunis uclil after the gume. Some participunis had same
speeific sugestions:

"Role pleyring should take place in tae morning
vhen paruvicipants are at thelr be:t."

"The seccnd part of the gume could probably be
done all in one gessi~n, before viewing the
film « « . « Characters are too careful and not
as relaxcd alter the movie.”

"Stage I: Iwfince-~a clue should heve buen given
al the very begimnning to the chazirean. It would
have eliminoted sume confusion.”

"fhe guwrz nceded more prepareticn ia terms of
charseters to be playcd m.1 rules.”

"he synopsis of th: siiastion is misleading.
Onz is lend to believe that what we read will be
the situatior set up."

Toduy, some purlicipants (37) be:ran complaining shout "Infor-
matior Ov.orload" (aa ILI buzz word) and thoy zsked to slow drwn.
They complained thot —h:y were too progran.ied anc that there was
too much prezssura.

In contrast with this mood, 2 mnjor-ity of €2 sald that they
were [flnding the Inctitute o be inirm.tive, challenging and
rewarding.

Y PIREE ASTIVY

A "Application of Systems Theory to Instruc-
tional Develspm: nt"
"Analyze Setoing" Manual and Film
"Organize Menagement" Monuel ard Milm
B. Case Gtuly: Norwall-lLuMirada, intro-
duction end Slide Tape
C. The Plarnin: BExerecise
TABS Team lormation
"Identify Iroblem", Sidde-tayes (2

wond Mamed )
Ancilyse Ocitin:”. fL ide tapr and Manual

"Orpanine Mmagaent ' Slide tape und Manaal
Speeitications

« 27m
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The Institute's tiird day has been shown to have the greatest
predominance of nezativ: responses over positive responses. (See
Figure 4) A #)a:c it this chart raises the issue of whether the
negative commen.a are caused by the day of the week, Friday, or
the content of the day's work. It is not possible to answer this
question, but it is foasible to learn the kinds of things the
participants are cor-onting upon.

In contrast to ‘i1 other days, media and materials were singled
sut for eriticism. <eventeen percent of the total responses were
eritical; whereas only three percent were positive. The materials
used this day were prcdominantly slide-tapes and workbooks. Typical
coments were "film after film--no attempt made to make the infor-
mation interesting"; "eliminate the film with the compressed
voices"; "Exawpls titled 'Following Lab Directions' wasn't adecguete";
and "The workbook idea was too negative or passive." Some suggestions
were mede:

* "Much of the individual work done was not
rollowed by group assesarant causing a
loss of continuity (on my part)."

* "o should be informed a day before as what
to expeet; e.g. in some form of agenda."

* "I onc¢ were permitted to browse through
ranuals at hom: prior to introductions of the
functions, I conceive of less irustration
and more digestion in pressure situations.”

This last ccrment reforring to pressure alludes to a point mads
by oro ID1 staff membzr; that is, that thu third day of the institut.
is tke one in which the participants are first required to produce--
that they are no longar Jjvst recipients of information, but must
vor). torether 23 2 t:nm. Cne responce ccrroborates this: M™Whan
our team met, we found it quite confliecting to get our team to
agree on parts of our organization and nanzgement.”

The same person zoes on to say, "I have found that working
with teams dcwgc help one to develop better ideas." This is the
dny that praticirzros beoin to look on thodr teom as a major fzetor
Lo Lhedr Dootevzsi L1 3 vaelomment acstiviticos. Fowr poreont found
the cchisol tewm work vaory bererielal, =2ni an additicnal thros rer-
cert T:lt thot rore work chowld b dor: in the schocl team greups.

-28-

an

- vaat



—- BEST COPY AVAILABLE

, Addresaing the igsue of process, or the IDI experiencs,

T 29% of th: purticipunts complained of Information Overload=-too
: ruch rauloricd, wed too el erep-titions  One accponse shows bLoth
x sides of the coing

"Today Information Overload reclly took its toll.
This week « « o lots of mnd“b(tgmc terma and
conceptis to digest In a short tiwe « « o begirag
to sec the cntire system and its many fac:la o 2
into focus."

And thic sttitude ls reinfarccd Ly the 269 of today's responscs
which cited IDI for belng informative and enlightening. This
third day brought out both the high hopes and the disappointmenta
the particlpunts ure experiencing with the IDI syston:

-
ey
o —

¢

S

"Todny was frustratirg and confusing. Our tecam

was busy 'Thinking Big' when someone cane to tell
us the impossibility of planning a large system.

This, I belleve, would not have been sc coufusing
if, beforce the session started, an explunation of
need for a mini-mini system was pres rted ¢ o ¢ &
We have been exeited ebout even thiniing big all
week, s0 the fall from Cloud 9 was cven harder."

LAY FOUR ACTIVITIES

As DPorformmmee Objectives
Slidce-tape
Self~instructional Thjectives Packoge
Seclf-arscosomant
B. Objectlvns lMariotplnee Grane
Introduction am Jlide~-tupe .
Gumes Puris I & 1II, Feedback, Ports Il & IV
Company Repcrts ond Debriefing Socsion
C. Plunning Exercise, 8lido-tape and Manual
"Identily ubje. tives," Slidec-tape and Manunl
D. S8tratesics aud M dia
"Speelfyr Yethods," Slide-tapes (3) and Manual
(2) Poc.~tst

Porticipanta wore ple asxd with todny's materials: 4 elted the
Behavioral Cbjectiven materinls ag execllent and €55 liked the guna.
There was a negative response of G which folt that there were too
rany £ilm and sllide presentatlions.

JThe atiitude. of the participants were mixed; O were positive
and 4% nogative. ‘iwo of the individual comments weres

;-'
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* "Had a grucling day of slides and feedback
material. However, 1 surprised mysclf ab
what I learncd and was able to apply as to
woriking with our protoiype."

#* "The film is not reinforcing! This causes
frustraticn because the steps cannot be com-
pleted whilc we watch the junk."

The enthusiasm for the content was, &s usual, a high 269.
There were som: complaints (6%) aboui the IDI process: ''Too much
sbstract materisl. We nced time to work together as a school un
our rroblem"; and "IDI is a closed system that stifles creativity."
Fowr percent echoed this feeling of wanting Lo work more on their
owr: 3chool problems, and six percent waere feeling more sure of
the: procedures and moyc Serious about absorbing sz much as possible.

' DAY F'IVE ACLIVITIES

A. Eveluation
Slide~-tapes (2) and Manual
Post-~test

B. "Construcl Prctotype", Slidc-tape and Manual

C. "Test Prototype", Slide-tape and Manual

D. "Analyzc Results" and "Implement/Recycle"
S1lid:- tapas (2) and Manual

E. Mamuzul: "What's Next?"

F. Survey: "Attitade Toward Instructional
Development"

G. Synthesis of I. D. I., Film and Slide-tape

The overvhelmiryg resnonse on this last day, much as on the
firss day, wes a positive assertion of 327 in reference to the IDI
content. Many.of the pariticipants used this day's fecdback to
sumarize thelr observeations of the institute:

Knowledges "I have thoroughly enjoyed partieipating
in the IbI. I have gained so much--
knowledie, nmaterials, and e systenmatic
model for developing an instructional
it truly based on the needs of
learners.”

Teamvork: "1 have gained a new respeet for the
value of working togetihur as a team, to
look at what it is, conmpure it with what
should L., und together develop & step-
by-step stratery to narrow the gap be-
tween the two."

Q ‘ . 4.:.3
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Personal Growth: "Most important, howe'er, is “he attitudinal
and behavioral changes ti..s wcrkshop has
p.rcduesd within th participarts. Thea:
ch:anccs will be tegen back 4o 't respeetive
buildings of the 'articipants . i1 shrred
with peers and » ofessional coll 2agw 8.
Fositive b-hav .or change is contagiocas and
conscquently, will atfect each starlf in o
positive, fru:tful and righly desirale
manner. " .

In contrast, 6% responded neg tively to the institute and en
additonal 4% complained o Inform .ion Overlsad. Some of tae in-

‘dividual reactions to IDI are of iaterest:

"I don't know hovw I managed to stay alive, but
scmehow I did."

"1 never knew one rarson couli ke bombarded . Lth
to ruch inforeticn with no time for.digasti a."

"I was highly motivated by th: inctitute. . was
also made to reach points of frusuratior erd at
times I wondered how long I ¢cald hola on o my
sanity and nct miss enything.”

"This week has drained most cf my physical energy,
while introldaciv: iz tO0 a nev way of think.:r and
approaching & problem. I have never bi.n so tired
of one discipline in ny life, yet wer: sto-going to
try it for (fl.uu-

Materials for th: program were rated an ecuivoeal 6% positive
and 5% negative. The participants still felt strongly about the
need for more time, th' nced for an «xtra day, and how the hours
w-rb too long and tiri:y thrise eomprisad lJb of the dry's

esponses.

The attitude -.J -he purticipents was predomninantly positive
(87) and expressed in svch woys as: highly motivated--looking
torvard to u:,“, sas2 of zeecnpld:kment; new attitude on sl
and toachinz=g Suoee s, wtuitluisg o ceng rarticirants; time swent
worthwh'le; g wil. oorin to Jouws nor - on student ne.ds.

~21-
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The 1D1 staff wer2 praiced (87.) with ecwrnonts as pood,
helpful and Lhoache ™, weldl-indorm-dy, plensont and connidrrate,
and "medi~ ctuilents sune L b." Six perecnt 1t that the instrue-
tionad preporation wnl u o-aning wer. very food, that the program
vas well cronnized ond T lieciently carried on by the IDI team.
Complaints (7') focuscd ¢n the inubiiity of ihe tecams to get
themselves togcther. *

Over th: course of the week, muny recormoendations were male,
and vhile th.y were not m.ntion~d by ecnough purcons to be in-
cluded in th: daily succaries above, they still nay prove worthy
surmestions for improving the ainatructional Nevelopment Institute:

« Audio-visuzls shauld be geared to the inter-city.
« Have thc brain-teasing games in the morning.
. Don't chunge rooms so much on the last dny.

« Provision schould be made for an udditicual
make-up oy in cas. of' emergencics.

. Don't givc homework.
o  The (lasasvoom in the hall 18 too distracting.

« ILeave the windows openji have more oir; ban
smoking.

« The answers cubmitted in assignments s ould be

discussod oo to why certain onns ara cerrect
and others incorrect.

. Serve coi'fce by 8:00 in the morninres.
» A restroom is needed on this floor.
. JTanch was too early.

. Give daily azendas

. Get larger dusks or use ‘iables.

. For group activitics always use the same weam.
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« Give out less material.
. We need a dictionary.
» Using ncople's first names was very good.

» Select TABS to include those persons who will
make the changes.

o The book, Evalus " ]
shoald be done over a two-deqr period.

. Th: Deseriptive Matrix (Orange Book, p. 10) was
excellent.

. Fxtend IDI more on the secondary level.
« Try giving a few mcre examples for the exercises.

« It is regreiful that we were not allowed to us»
our original prcblem statem:nt.

. Timc was & major factor: Once we becarme angrossed
in an int:rasting activity, we often had to stop
and begin another step or procedure.

One strong recommendation, unique to the Washington, D. C.
School Systsm referrcd to the idea ef PACIS [Parents, Administrab i,
Communizy, Isachers, and Students] introduced by the Superim.enden.. ’
Barbara Sizericre. The specific recommendations weres

"PACTS should become wore involved."
LY

"The TABS teams are composed similar to the Super-
intendent's PACTS. Since pasrents are first in
PACTS, I fuel strongly thut parsnts should be in-
vited to become active members of the TABS team.
Parcnts are helpful in mary ways."

"211 of the information learned in this institute,
if varnestly anplied, w2l aid us, the teachers,

in accomplizhins the PACTS intrcduced by Superin-
tendont Siz.m~r2.  32lore this irstivute, 1 thought
th: implementation of PACTS was impossible."

The mochanism of Feedback Sheets and the efrective use made of
them by the participants proved a pcsitive ccntribution to 1DI, both
in providing unegoing input for im proviment to the pregram ani in
giving guidance for futurc development of the IDI system.

"3535




e “.; LR ERE T ARV VIS ,.‘: I3 S
. |H ,h ) Vo

LB T

BEST COPY AVNLABLE

The Instructionsl lL-velopment Institute Pacticipants' Program
Fvoluntion instrierno was Cinalized in Jumuary 1074, Forms were
mriled to enes particlipunt of lnstitutes I through VIII on January
16 and 17, 1u7h ~.ong with addresscd return envelopes. Forms for
participunts ot Institule IX and X were malled February 15 end
mrch 1, 197, regpzetivelys  Ewch mailing date was at leust one
month after completion of the five-dsy Institute. Cover letters
to all pert eipints licted p return date that allowed et lcamst ten
dwys for ¢ apletion of the evaluastion and two days malling time.

A t.otal of 476 forms were distriduted. This nwuber included
214 to -artieipunis in institutes 1 through IV mnd 262 to puvticipantis
of Institutes V through X. One hundred fifty-two, or 329 of the
forms were returacd. Ghis inecluded 46, or 267 from participants of
Tustitules 1 throush IV uud 96, or 375 from perticipants of Ilnstitutes
V chrough X.  fThese retvrus were rcepresentative of 58p of the teams
in Justitut-s I through 17 and 71% cof the teuma in Institutes V
through Y.

Tle insteument .'ocv..ed on the three pheses of the ILI process:
(1) tk2 pro~instliute phuace and all of the asetivities reguired of
INT st ahd purticipunis prior Lo the start-up of the five-dey
instl tuve workshop, (2) the ine=i‘ute phase during which the tcams
were recuired Lo atteri for the ruil five days, and {(3) the post
Institwe pheen wien S teams were to return Lo thaly schools and
imploemoat the Instructionel I'-relopuent prograv.

Pro-lnastitute:

Prior to atiends iz the institute, each sch.wol was reguired to
coumplete cerbuin acsivities. These were (1) fomm 4 team, (2) identify
the problem aveas, (3) sclect o team coordinutes, (4) seleet a pame
referce, and (H) sutmit the application. From the responses it can
be inferred th:at most participants were involved in declding on the
problom aren, Lat were not always ns aware of other pre~institute
arcparetion reguirenentas and activities.

The tenar that euch rchool wae asked to form was to consist of

two (2) clascroom tenchera, one (1) librarian, cne (1) rrineipal or
ssistint principal, und one (1) swbject speeialist or rcsource peraon
in the Cicld chosen by the school rs its problum avea. The instructions
for choosing thege participants was stated ans "The seleation of

purticiz.nt coa3oroom tenchers is to be by rmutunl core-rent of the Buillding

Fug pesentative, Weshing ton Tecchers Union uand the prineipal.” 1n all
exses the prineipal and librorian were designated secoriing to I.Del.
waldolives,  The romainine positions were geleeted in various ways.
1o the pajority of the cuses, however, participn.n wore s lected

) R
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from voluntecrs wither by the chapter advisory, the principal, the
facu:;.ty or by the subject department chairman (secondary level
only).

Another requiroment of the team prior to the institute was
to "Idantify the critical learning or instructional problem area
spuellie to your cohacl, ¢o which the team will address itsclf.®
iIn mccting this and ctier pre-institute requirements, did the
achools receive assistance from the IDI staff? This was arat* -
issue addressed by the evaluation. Of the 53 teams represented
in the responses 18 said they received pre-institute belp from
I.D.I. Thirty-two (32) inlicated that they did not, and three (3)
did not respond. It is known through observation that all teams
received referee training. The negative responses further point
out the fact that all sarticipants were not aware of the pre-
institute phase. In mazy instences a person was designated to
be the referce without the knowledgse of the other team members.
For prrtieipunts of the latter Institutes (1974) the I.DeI. staff
declde i to weri with 20ah teum during veriztration in an effort
to sherpon the fcous of 2a2h schools' problam area. Throuch this
effort more teans entorad the Institute with & dofined problem
statenont.

Prrticipants were nsized to list ways that they thought the
pre-institute phase of the program could be irvproved. Responses
are gheim in Tables IV sl V for participants of Institutes I
threu~k IV and Institut:s ¥ throush X raspaetively. It micht be
noted tant fer cuch oy of partieipants less than half made
comments.

Portieipants frem beth  the spring 1973 group and the school
year, 1o73-T: sroup enzhzsized the neced for a botter understanding
of the IDI process and what it involved. Only in the infrequently
cited itoms is there a differcnce between the two groups; the
sprins citation is for more preparation tiwme » &nd the fall eitation
is ror nore noip ia stasing the probicm. Ihis 4s the opposite
of what would be cxpoet:d; however, the I.D.I. emphasia on the
probli. stal.noni Lo Wil LTS3=Th yeur sy have boeen the factor .
which made the partieipants more aware of that need.
ho ethowe oot suvgosted by bosh cJroups is for I.D.I.
te vl e ilvtier Lo en wlth caoh perrialernt. Thin ftom mnd
oth p rliiin-o o Ll svcluntion Indiead o Lt one of the probl.ms
of th. toem Lr $lu: 20l wes that information rocoived by the
boer 2o odhbor wie noo nssusonrlly ooy ivntod waors the: whole
team durling the pro-inztituts phases

Loviidng ut th recosicndations from tha purspective of the

= f
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Table IV

Opinions of Participants of Institutes I Through 1V
As To How The Pre-Institute Phase of the Program
Could Be Improved With Responses By Profession

Number of Responses

Opinions About Prins Tchrel Lib: | Spece C.A. | Total
Pre~-Institute Improvement 4“:6 N=19 | N=12 | N=5 N=14 ) N=36

le GCive the participants a
complete summary or
overvicw in advance of
the workshop spelling
out all the requirements,
expectations and commite
mentse 2 9 6 1 18

2. The pre-institute phase
was adequate 1 2 2 1 6

3. MNave a meeting of all
partizipants prior to

the institute 1 1
‘te Allow more time for .
. preparation 1 1
Total Rcsponses 3 12 8 1 2 25
Number Not Responding 3 7 4 4 12 55
=30
[ i
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BEST COPY AVAILABLE

Opinions of Participants of Institutes V Through X
As To How The Pre~Institute Phase of The Program
Could Be Improved With Resp-nses By Profession

D72

!Pran. Tchrel Lib. | Specs | CsA. | Total
adeel6 } Nefy3 | Nel6 | N=11 | N=10 | N=96
Le Give the participants a
. complete summary or overview
in advance of the workshop
spelling out all requirements,
expectations and committments. 5 13 6 7 1 32
2+ None needed 1 2 1 1 5
3. Notification, we were unaware
of the pre-institute phase 3 1 4
4e Send out announcements for
each participant 1 1 1 3
5¢ More help in stating the
problem 2 1 3
Total Responses 6 21 8 9 3 47
Number Not Responding 10 22 8 2 7 49
: «37-
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various professionals represented, there is little difference in
their major cmphasis on the need for a pre-institute proview (G8%
of those ecupleting the itom); however of those participants statin:
that no inprovements were needed, only 129 of the tuachers made

that statoement and all other groups had an average of 205 agrcement.
This may mean that teachers were not as satiafied with ihe pre-
institute rrepopation a3 the other croups. The persons from Central
Adninistrotion made a streyg suggestion (H0R of thos. completing

the item) that individuals be given better notification of pre-
institute activities. Perhaps this reflects a special need they
have as a result of belrg separate from the school teams.

And finally during the pre-institute phase, the evaluation
sought to look at the issue of commitment: Did the participants
know what wculd be expected of thom? Weve they willing to go
throuch witn the whole proccss? Eightuen (18) did not respond,
one (1) did not know, but the majority, ninety-eight (98) of the
particlparis stated that tiwey did knew hat would ¢ required of
them in contrast to the thiriy-six.(26) who stated that they did
not.

The next step wus to learn whether or nei the partictnants
wore willir s to see the procezss throwsna to ecorpleiicn. 0 venty=
six poreent (705) resrenicd yos, nine percent (2) wesponded ro,
and fifteen perecnt (W) ALd 1ot kacw i thedr t. .. hed umade o
comnituicont Yo the Instructicnal Development Irsiitite to complete
the prograr. in its entircty.

Institute:

Participunts rated the I.D.I. Irnstructors as a group ia six
arens of drvcurastion w:ili; a seale of peor, fair, rcold, and oveels
Jent. Ilumber values of 0, 1, 2 and 3 resyactively were assigned
to each category: on the scale. Cumulative scores were obte’ned
from which group means werc computed.

Separate computetions for Institutes I throuph IV ard Institutes
Vovleugh Xor o vonled LolEls or ro daffaronce in tho partleipunts'
rating cf Instructors, thercfore a cc¢ioined rating for a-.l ten
Institutes is pr:--sented in Teble VI.

-%8-
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Table VI i

Participants' Ratines of I.D.I. Instructors
In 8ix Arcas of Instruction For Institutes I through X

1
%
No. of
Mress tosn | Cotesory |
Preperation 11y} 2.78 | Excellent
Presentation of materials 15 2.69 | Excellent
Knowladge of materials 151 2.58 | Excellent
Attitude 151 2.66 | Excellent
Involvement with participants 151 2,58 | Excellent
Leaderskip 150 2.5 Exoellent—‘

Participants wore very pesitive in their ratings of the I.D.I.
Ingtruciors. In may 2ases tha Instructors were ¢ieir peers, who had
been previously trained &n <he systems apprcach.

An importunt part of ihe evaluation inatrizent consisted of the
completion of a roting scale in reaponse to the fellowing statement:

"As a result of I.D.I. rate the extant to which you
geined Ini2-n 2ilille enabling you to periorn the
following tacss in the systems apprcach .o probdblem
solving."

Th2 five point ratirs scale ranged from "not at all" to "totally."

Assisned values ranged fyex 1 to 5 respectively. Group means were
computed for all participents.

Toable VII i3 s:t un in the sume format used for the rating scale
included in the Participants' Program Evaluation Form with the ad-
4ition of & meana ecolumn. Alzo an "X" has been ploecd in the rating
colwan inlleating the categcry where a perticular mean falls.

T-ble VII shows that in the opinion af the participants initial
skills vore gnined, "to o sreot oxtent” throurhous tae "Define Store”
tul neliy theetch b UL LoTp Chase, T to ernaluty the tasha eonaen
o thit purtienlar phuce ol the ayslons approuci.  Sxzills were gained
Jor pordoenine the wovelniv- sasha "vo ser s wbat."  These positiv.
rotings’ by tic purticipunvs arc supported by tine resulis cf the Pre-
Post Inventory. .
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Table VI

Participants® Ratings of The Extent To Which
They Gained Initial Skills To Perform Certain
Tasks Relative To The Systems Approach To Problem Solving

Rass-1n2 - m_‘_
R HE
CERTEE R B
e g "
- | B
1 pained skills enabling me to:
a. Identify a problem by
(1) assessing neceds (status quo vs. ideal) x 3.8
(2) establishing priorities (propose tentative ‘
solutions) x 3.8
(3) writing a preolem statement x 3.8
& b. Analysze the setting by
3 (1) 4identifying the audience (learner characteristics) K 3.9
“ (2) analyzir; cxisting conditions x 3,8
g (3) determining rosources available, needed x 3.4
bof ¢. Orranize manage-ent by
S (1) assigning tasiks to team members ) % } 3.7
(2) assigning responsibilitics X a7
(3) establishing time lines (schedules, etcs) X 3.7
d. Identify objectives by i
(1) writing ter-inal objectives . x 3.8
(2) writing enabling objectives X 3.7
™ e. Specify methods by
- (1) constructing performances measures | = 3,5
a €2) determinin; instructional strategies x 3.1 |
o (3) deterninin; redia forms X 3ot
3 (4) specifying alternatives x K
s (5) specifying design(s) for evaluation % 3.4
§ f. Construct prototypes by
(1) developing and collecting f7structional materials x 3.6
(2) constructirg and collecting evaluation materials X 3e5
ge Test prototypes by
(1) carrying out instructions as plamned (tryouts) x 3.41
(2) collecting cvaluation data (tabulate and process) x 3.4 |
h. Analyze rerults by
& (1) dcterzinirp relationships between results and
] objectives x 3.4
it (2) decteranining relationships between results and
£ methods ' x 3.4
el (3)° analyzing cvaluation techniques (detcimine rele=
S vancy) . x 3.4
s 1. Implement/Recyele by
- (1) revicwiry for indications and/or suppestions for
revisions X 3.4
(2) deciding whether suggested revisjons calls for
recycling or implementation without major ravision x 3.3
(3) acting (irplement or recycle) X 3.3
Q Apprepate X % Jets

55
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Bighty pereent of the reshnses indicnted that the teams in
Institrte I through IV were functioning as a group at the begin-
pirz of the Tnstitute ond 8¢, said this a3 the case at the end
ot the Instituti. Over 6ol of thoe resprrsed indicated -hat the
toams of Institutes V through X were functioning as a group at
the bepinning and at the end of the Institute. Only one team
(from Instilute I) was caid not to be functioning as a group Ly
the end of the Inatitute.  The romaining: percentages not irely ded
gbove said their teams were functioning 18 a group "somewhat.

Post-Instiﬁute:

At the completicn of the Institute, and after the participants
returned to their respective schools, 25% of the teams reported
that an average of 2 porscons each expressed a desire to join the
team.  Thirty-six percent of the teams made no comment in this
connection, and 3%, responded that no one had asked to join.

Twonty-twe tears, or L2, of the 53 teans reporting, indicated
that the ecurorltion of thiir orisinal I.DeI. teram had chanced.
o preatest ebanes wore 34k, Seess in thee first fowr Inssitutes
h:1d in the Spring of i¢7h. Th: rain reason for tizis was thut
gurins the swaror montins rnbrs vere lost through transfers,
rotirements and lueav?.

The following two tebles show the responses by profession as
to whothor i tew:s have centinrucd to function in the schools.
ey peaoons civern Moar nnt continnirg to function are given in
moples VIII and -X. rorty-cight pareeht of the trespordcnus ron
Institutes I throuvgh IV said that their team has continued to
funetion whils 72°% of the rospeniints from Inr;itutes V through
¥ zatd thei toodir toms has coutlnued o function.

Peams which attended the first four Institutes (Spring '73)
indiented that they had met en average of three times during the
sahocl duy ' oix tiw:s cutsid. the school day for one to two
hours per meccing since attending the Institute. Teaus ol
Laabitod.e ¥ wieourt X (seheel yoar 1973-Th4) indicated that they
had met on an aversee off six tines during the scheel day, ard
four times outside the school day for one to two hours per
reostine, sines attunding the Inatitute.

-4l-



Table VIII

The Continued Functioning of ID1 Teams
After Fach of The Institutes 1 Through 1V

Prin. | Tchre ] Libe | Spece | CeAa | Total

Continucd Functioning N=6 N=19 | N=12 | N=5 N=14 | N=56
ﬁ. Yes K) 12 5 2 5 27
F. No 3 - 6 6 3 7 25
Be No Response 1 1 2 4
Totals 6 - 19 ). 12 | S5 - 14 } 56

Reasons for not continuing
o functiong

. X ]
ﬁ. No release time to get togethen 1 5 4 10
E. Special team of Central

Administration Personnel
not designed to continuc

functioning as a group 7 7
3« Some members were transferred 1 1 2 4
Ke No rcason given 1 1 1 3
5 _Some members are itinerant | . 1 1




Table IX

The Continued Functioning of IDI Teams
After Each of The Institutes V Through X

Prine | Tchre | Libe | Spece] C.Ae | Total
Continued Functioning N=16 ] N=43 |} N=16 N=11 | N=10 ] N=96
le Yes 14 39 14 10 9 86
2e No 2 2 2 1 7
3. No Response 2 1 3
Totals 16 43 16 11 10 96
Reasons for not continuiug to
function:
1~ Too many other responsibilitie% 1 1 1 3
2. No release time to get
together - 1 1 2
3. No reason given 1 1
4%s Lack of desire, cffort,
_etce 1 1

n
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Particlount: were uskel to Indicate the tasks, or steps cf
the gysterns tprecaed shich they hnd aounlotoed, the aversge ramtoer
of wenls neeicd for coupletion, and the tasks planned or bheing
camplcted.  BDae to the L4ne clement (Institute pnrticipation to
participunts’ preocram evaluation completion) the duts was tallied
and presentedl in throee differont groupings of Institutes. Jee
Tabl*'} Lo

Ore would expoet that, for Insvitutes I through IV and possibly
Institutes V throuzh VIII also, the percent of teams "completing”
or "having plann-d" for tusk completion would equal 100 for ull
alne tasks. However, thoeee remains the fact that some tesms: did not
continuc to funcltion for reasons previously stutud. Other problems
and/cr reasona why taske wcre not caupluted are listed below in the
ordur of the ones ecited most often. The number in parenthosis ir-
dicates the nurboer of persons citing a porticuler reason.

1. Scheduling dirficulty (28)

2. Lack of rclense Lime for teachers (23)

3+ School ciministrabkion; luck of initistive and cooperation (8)
., Apathy a~onsg lcam mombers and faculty (6)

5. Some team mewbers vere itinerant (6)

6. Lack of wnderstaniing; testing prototypes, ete. (2)

7. *Lack of follow~up by I.D.I. staft (2)

8. Schednling of Inastifuta: too noar Christmas holidoys (2)
9. Lack of proper facilitics (2)

10. Changac in deparimental goals (1)

11. Lack ol organization (1)

12, Change in school aaministration (1)

When asked vhat help was necded to enable thoir teams to progress
further in complotion of the tasxs, 35 of the O participunis vhe
respondced  3aid that the greatest need wus for released time. This
was followed by the need for help from the I.D.I. staff (stated by
23% of those responding), o renewed tear eormitront (104), twbuini-
strative support (), faculty and starl suprort (‘73), help from
resourc: persornel (45), eleriesl help (205), pavental help (37),
tutors (L), ani & paid in-scerviec Saturday worning workshop (5).

The remalning W% of the respondents caid they were uneble to deter-
mine the help noecded.

In stating what thoy condidcred the thrie mnjor strensths of
their teum the 152 recpondents (Institutes I throwh X) had an
opportunity to ecite a total of W56 strengths. Beo Table XI which
is buzsed on the total mumber of times a particulur strength was
mentioni:ds  The strengths are also listed according to the oncs
eited most often. '
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Table XI

Participants' Listing of The Major Stsengths
of 1heir Tean-Irstitutes I throug: X

humber of
Mo jor Sirensihs Tincs Clted
1. 'The tewm's organization, cooperation
and effort 226
2. The knowled;» and expericnce of temm
mombers 56
3. The team's willingness to be immovative 10
4. The leadershin of the teom 6
5  The tcan's &bility vo involve supportive
personna2l b
6. The teom's ebility to colleet mediu 5
7. ‘The team's interest and concern for
students L
. 8. The team's ropport with the faculty 2

Fur outrankings all other responges was the team's organirzation,
coopraration and cirort. This supports the systems approach to
problem solving in that one of its basic requirements was the "teun"
approacn.

In citing the: three major problems encountercd by thei. team,
participants aguin had an opportunity to list a total of 456 prob-
lems. The following {table is set up in tha same manmer as the pre-
ceding tavle (Tuble XI) displaying strengths.

=l
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Tuble XII

Participants' Listing of the Major Problems
Encountercd by Thelr Team-Inctitutes I Tixrough X

Number of
Major Problems Tim:3 Citoed
1. Finding o time wi.: all mcmbors could '
mact torcther 115
de  Putting it all tomcether i.e. materials,
tasks, nedia, ctc. 38
2. Limited cocporation and I.D.I. knowledg:
of the stafl 22
4. None (no major problems) 1k
) 5, Apathy of scme porsonnel 12
6. Lack of loczl and central administration's
support 7
7. The division of team members between two
schools 6
8. The loss of members through transfers 5

'

The first major prohblem, rank.d accordinz to the numbore of timcn
cited, supports the puerticipants contention that released time was
the thing most necded for the tcams to complele thalr taske.

Participants were wlzo asked to-give their opinions as to the
three greateat strengths of their school in suppors of thelr team's
“ development of the gy:tcms approuch to problem golving, espocially
in implementing their prototypes (plans). Table XIII on the followlng
page presents these opinlons.




Table “X1I1
Partleipents' Listing of The Greatest Strengths

of Thair School In Support of ‘thelir Teams'
Development And Implementation cf Prototypes

Number of
reatest School Strengths 8 e

1. The cooperation and support of the .

staff 112
2. The support of the school's

administration 29
3. The support of resource personnel 15
%+ Th? suppcrt o the counsclor 9

5. The support of the parents

C. The opon ling of connanication 5
7. The response of the students i

Or2 thinzs 4hat thoe tablo polnts ous is that the I.D.I. t-anms
fols that th. dusole »ant off others in thair cofforte to A«velop
and Lupleoront bhedr plong vras varyy Loportant to their effort.
s dhensch opaecainl surport was rentiorned only eight tines, it
dozs show that thy were involved to & dugree. It is intarcsting
to note, howsver, that on2 of the neods cited was for parental
haln,.

Participants were asked whether human relations in their
sehecl had Leen fupreved a3 a rosult of their tewm's ILD.I.
ey erdlorec, Alzo thoy wore to astate vhother or notthe I Do I. ox-
parienece had piwy~d & role in thelr school's stafi developreat
activities. The responses to these two items revealed some
differences of opinions between participants of Institutes I
throurh IV and thes2 of Institutes V through X. Therefore, the
results are shown scparately ror each group in the following

tab? o,

~lifm
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Touble XIV

Participunts' Opinion: As To The Bifect I.D.¥. Has Hud
In Improving Humun Relations And In Stafl Dov :lopment

| Porecrnt o Rennonses

Institutes Inctitatus
I-1Iv V=X
N=06_ 1;=06

Posaible Effceto

A. Has improved human rcelations
in the schiools

Yes 20% JAA
Ho 27 77?
Don't kncu/ilo Response 53% 49%

B. Has pleywed & role in improvin:
the sa2tcol's stall’ development
activitiase

Yee 36% 529
lo 36% 36

Don't know/. o Response 28% i1

The daty in Table XJIV reveals that the I.D.I. cxpericree had
a mach mreat.ot impact on hwan relotions and stuff develonaont in
the schieols ¢f the participants of' Institutes V throuzh X. Forty-
fow percont seid human relations were improved as orposed to only
5% who responird "no". Over half cof thosc responding (52))) sald
that the 1.D.I. expericnce had played a role in thulr sechool's
stat'l developnent activities.

In an efvort to ascans the effeet 1.D.I. had on students, the
parlicipants wore asked 1o indieate the degree €5 which their I.D.I.
enprricnee bnd a positive effecet on students in their school. Only
18 porticiports ¢f Institutes I throush IV and 3% partiedipants of
Institutes V tarough X suppdied this informatlon. se following
toble pives groude tevel(s) involved, the problun arvea, thoe coffeet
on the studonts with the munber of ctudents in parcentlesis, and the
domree of efvuctiveness axprassed s "very little, some, proat and
totul." In sos cases oll of the itoas montion:d were not given.
Vhile Table 2V revaals the need t'or more cvaluvatlive measwcs to
asness the ofreet of ID.I0 on atundonts, it doos shiow thot sowe lne
pact was made in grade levels ranging Jrom kindurguarten throwgh
twol'th grado.



Table XV

Tisc Degrce To Which The I.D.I. Program lns
Had A Positive Effect On Students
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iBri'eet

{(nwrher of children)

Dogree |

nN

o

Grade lrouiom
VO Arca
T Cinling thy ey

g
firdine the moin
idea

§onding weltt oo
Directions

iath vocabulaxy

Attentlon span

*owdine for
Goeauenen nnd
vedn dden

Following
dircetions

icllowins
dircetions

ivllowins
direetions

Finding the
rain idea

Voudings
visual dis~
crimination

Dlsticnneys
Ilocation
suillo

werd ultme:
skills

ot etbaes
SaLi

AN SIS AT
aallis

S e

skills

owalns dn
content
areas

e modia in the inciruce
tiorul contor (C0)

Growth in tryeas of Qotaile
cd objeetives ziven for
~neh 1w el

e e of toocher in-
volvement in developing
individualized learning
activities

Sinning to rollow
directions (28)

Iner-ased reading skills

(12)

rovieds: of desirsd goals
(1)

sxpoerivreing sueess (1¢)

Oreater awarenass of
learning (u2)

Spucial Educaticn teaci, r
vritcs better objeeti-es
(TEJ's end (22'2) (1))

Arrencss of ey reals

reading problers
Lot yot teste (25)

Diagnosed necds (25)

More indiviiuslinod
dreuruesicn (82)
draroens s kedla and
rat.riala (L9L)

Lalilis Ll e,
and use words in a sen=-
tence

Porticijpanticn fn moe-
sentation of protlem
practice (10)

B X ]
, ot
RURPEE S W

Cannot answer at this 11n¢¥ Very lictile
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Some=great

Groeat

Some

Very litt.e

Gr :at
G: =at

Gr at

Suvme

Some=creat

Some

Some

Great

Some

Some

Total

Total




Tuble XV (cont.)

BEST COPY AVAILABLE

Farding the

< Ltuan dan

Rooding
cunphirension

Begimn'ne group te
Jnitite the pro. ¢t(10)

(10)

Grade robl).-m Iffeet T
Le s Arin (ramh-- o chil - a) ) prroc .
L&h Finding the More recortive to
noin idea flexitiv Libraxy
scheunling (250) Some-great
hy 9806 | Roading: word Children referred =or
anralysis, L ng| speeiul services (X0)
voeel sound Crout
5 Alphabetizing No trall with stud-nts yet
(25) Very littic
Follouing writ- | Expericneing differ-nt
ten dircetivne | types of media (20) Some
¥Yollowirs writ- | Lr crned hew to opersute
ter dir-ctions ] nechines (10) Grcat
Followirs writ- | Ieurned to keep ow
ten di :ebicns] procress records (%) Scr.e
Follow . as weit- | Corlecied data for
ten direetions | instructional purmoses(dl) | Scme
Finding the Ability to find tl.- main
mein idoa idca (87) Soue~great
Firding the Inrplementation not yut
nuin iaes b run
6 | Rewling Too early to measurc (16)
conprehension
Mothomatices Presentation of wvirious
media {to sceoure roxiunm
computation skillz (8) Sou:e
Mulhematics Ixmonstration off atiition
problemr ornd findiug sums
cf larc-c nambers (5) Some
Malh in prae- Aaalyring data to sagpurt
tienl situe- opinions (5)
Lions Totul
Moth in P.pil enthusiasm t.o
prectical participate (I)
situations Total
liath in Introduction of moze media
pructical (91)
situntions Groat
Math in Studints interest. i in
practiceal vorkins to improv in
situations math Some

Sovwe

Very little
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Sixty-six perernt of the respondente ind.cated that they had
inteprated more media into their instructional strategies as a re-
culd of thelr oxporicne. s Jurdn- the Inctructicenad Dovolopn nt
Inatitus « Likewlse, as u result of thedr oxporicnces, 720 aald
that they have used the skills of the sy:tematic approach in the
developrent of their instructional progrem. In addition wmany of
the participanis eited personal or professional benefits gained
as a reswlt of the I.D.I. uxnerience. These bencfits are shown
in Tables XVI and XVII catezorized by profesaional positions for
participants of Institutes I through IV and participants of in-
sticut-s Y throush X respectively. In each table the benefits
are ranted sccor ling te ths total nunber or times montioned.
Overall th: bonefits listed most often by ull professicns dzalt
with noaund:olrns 3iilic in oove phacse of the aystems ap:roach.

Rantivc Lih on both trbies w13 the fret thot the participents
wors o3 unee of e L oetmnae of workdis w3 a "tern to aclve
fvcrynesicnel problatls.  Cualr enbegorics of tie benciits woce
as follo.s:
L) pesitdve atiliuics
irposrtanes o Louin
Doportudice v cvtdukilion
Inoroving courotinugisg.

I N
T N St

=53
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Table XVI oSt oot N

Personal or Professional Bencefits Participunts Feel
They Guined As A Result of
The l.D.I. Expericnce
=Institutes I Through IV=-

Ranlzine Bencfits Prin. Tchred Lib.] Speces] CoA, | Total

1 The ‘.iportance of, and the ability to work

as a team 2 5 9 2 1 19
2 Specific skills, i.c. stating the problun,

asscssing needs, writing objectives, cole

lecting data, organizing, construct proto=

types, cte, 3 4 5 1 15
3 Compctencies as o facilitator of Jeranin: 1 7 5 1 14
4 An over all knowledge of the systematic

approach to procblem solving 1 2 2 2 7
5 The nced for a systematic approach to

solving problems, etc. 1 3 1 1 6
6 A positive attitude toward cducational

problcems/solutions, etce 1 3 4
7 The nced for techniques of evaluation 1 1 1 3
8 The nced for, and the use of mass media

in tceaching 1 1 2
9 Additional post graduate credits 1
10 Skills in making instructional materials 1
11 Confidence in teacking adults as an I.DuI.

Instructor 1 1

aGlia
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Personal or Professional Benefits Participants
Feel They Gained As A Rseult
Of The I.DeI. Experience
=Institutcs V Through Xe

Ranking Benefits drine] TchroJLibe|Spece{C,A, | Tota}

1 An over all knowledze of the systematic
approach to problem solving 7 12 8 3 3 33
2 Specific skills, i.e. stating the problem,

assessing needs, writing objectives, col-

lecting -data, organizing, construct proto=-
types etce 3 10 6 7 5 31
The importance of, and the ability to work '
as a team . 8 1
Competencies as a facilitator of learning 6

3
3 3¢
4
3 A positive attitude toward cducational
6

19

w W
-

problems/solutions etce

The necd for, and the use of mass media
in teaching

7 A greater knevledge of re“iurces available 2

8 The need for a systematic approach to
solving probluns, e%ce

9 New terminelozy 2
10 The need for and techniques of evaluation 1

11 Additional post graduate credits 1
12 Suggested opportunities for staff develope
ment 1 1

L2 W b~ o O O
[ »N
[S)
-3

= N P O ~d
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SUMMARY ARD CONCLUS10i3

Bozinning witn the Spring of 1973 through the cchool year
1972-74 a to:al ¢r sixtcen Instructional Developnent Institutes
wer: hald. A tctul of T8l instructional personncl attended these
Institutes.

Participants from locaol schoola attended ag a school team of
five mombears which inéluded the principnl or assistant principal,
the librarian, two teachers und two other menmbers of the staffl
usunlly chosen Trom among the eounselor, cpecialicst, and/or re-
sourcer teacher. Throughout the Institule, as well as before and
after the Instituta, the necessity of the "Team" «ffort was
stressed s one of the basic ingredients of the systems approach.

A main.objestive of the Instructional Development Institute
wa3 Lo provide th: paxticipints with initial skills and compcten-
cies in applying instructional. systems principles in solving
learning and inatruectional problems.

In their oun ratings of skills and knowledges gained, pertic-
ipanta sa2id thoey hed geined initiael skills in ensbling them to
use the systems approach "To A Great Sxtent." Likowise, in a
comporinun of provost scoros, token at the beginring of the -
stitutos, with pesttest scores, taken st the end of the Institutes,
gains shown when thans diliterences were testcd were significant
at the .01 level of confidence. On this basis we rejeceted ouwx
first null hypotucsis: the purticipants in thoe five-~day Instrue-
tionnd DHaveloprernt Institut: will not show significant gains in
Aeveloping initind skills iun the use of the systcma approach to
solvinrs instructlonal problums as measwred by the 1.D.1. Pre-Fost
Inventory.

Only W85 of those responding from Ingcitutes I through IV
(Sprirg 73) indicated that they were still functioning w.: & team.
Renscns given were, 1) therc was & lack of releasc time, 2)
Institutes IV wos made up almost entirely of Centrel Administration
personn:l, und 3) some members did not relurn to the school after
the swxer holidoys dwe to transfers, retirement, ete. Ninety
percent of the respondsnts from Institutea V through X indicated
that their teams were stil) functioning. Over fiToy percent of
all teiens stated that they had at least planned lor the completion
of the nine tasks basie to the systems approach to problem solving.



e

Even theurh minor, responses indicated that I.D.Y. has had
an effect on hurswn reluations in the schoola and on the staff de-
velopment activities. Responses also reveal that some impact
wed rad on otuionls in grags lavess canging Crom kindergarten
throwgh twlith grade.

Partlcirants indicated that they were using more media in
thelyr Zrooveacdinob stral.cies o 2 result of thrlr ovderionens
with I.D.I. In addition 73, of thuse responding saild that they
have used the skills acquired in the development of their in-
structional rregrem.  Last, but not least, participants listed
p2rsonal und rc:essiona, benefits as a result of I.D.J. Ranking
{irst aaons these personal ben2fits was the awareness of the
importance of werking as a "team" to solve instructional problems.
Thiz was followed in order by: the acauiring of positive attitudes,
th: Impersonzy of nedin, the imrortance of evaluation, and improved
prof'essional cormpotencies.

Bosedi on the above feacts we reject the second null hypothesis:
31 ... 2 Cn the Instructlicnsd Development Institute Pariie~

Lycaast Teeomerl Dedawettion wilDonst ivdleate; thnet tho systoms

sy reen oo Lo veiliscedy they tonna hmve contirued to work to-

. . .
' 3

prtiawy et resticirants foal oo cinse of self-irmnrovoront

5:: to I.20Tey nor taat thors ros been a positive effoct on the

P 1. e FR
tuirnts ¢ T rartliclipants., .
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IMPLICATLONS AliD RECOMMEIIDATIONS

1t is recommended thut the follow-up course, Education GG3F,
bc continued.

All of tho schools desiring to send a team to the I1n-
struetional iwvelomment Inztitute (Liducation GOt were glven
the opportunity. The necd now is for a contirwous follow-up
to aid thoze teams in the total coexpietion of the finel step
in the progsrwu, rainly fuplement/recycle. To this end it is
recommndod thut the follow-up course, tducation G63F "Building
An Instrueticnsl Prototyps ludel Using The Tustructional Do-
veloprent Syster” be continued.

It is reccrmended that the Office of Staff Devoelopment eszteblich
8. procedure wroreby initial training in the systems approach
con be givon as the need crises.

In the Distriet of Colurmbia Public School Syatem there
continucg to be o cortain amound of nobllity wmaong school
staffs. This is due to covernl roasons aMong which ore trang-
fors (cither voluntexrily, or o5 a result of the systen's
cquelization jilan), rotirusonts az:::,’c.-r prasotions.  In many
instonees this hes cavacd [oDoI. e rms to Lose marbers. Sincea
the systems approceh i buoad on & Yo" offort it is recon-
mendzd that i 0rfies or Stoff Davelopnent heve periodic
Insiitutes to train additionnl teasm mexbers.

It is also revommended that & continvcus follow-up evalusiion
be made of thz effeet of the Instructiounl Development ¥ nstitute

Progrom on students.

Many staff development efforts ond with the instructlonil
personnel, thut is, without causing any positive changes in the
"otudents® for whom the schools ore all cbout. The follow-up
evaluation of I.D.I. should nssess its effeet on students! be-
haviors, attitudce wnd achicvement.
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Instructional Development Pre-Post Inventory

Date Ins*{tute No.

PURPOSE: Your completion of this instrument will a ' greatly in the planning

and evaluation of present and future Inst..utcae.
Part I

Directions: Check the coiumn which best indicates your
skill and knowledge to perform the listed activities.

le Ideiatify a problem by as-essing needs, establishin;
priorities and writing a problem statement

e8pa1aouy
Suyjaom poosn

odpajmouy

2ung

Popjo-pun

Jjeans 0N

o8pujiouy

ou a0 2:.11]1

2. Analyze the setting by identifying the audience,
analyzing existing conditions and determining
available and needed resources

3. Organize management by assigning tasks and respone
sibilitirs ard establishing time lines

4. TIdentify objrctives by writing both terminal and
enabling objectives

S« Specify methods by constructing performance measures,
determining instructional strategies and media forms,
specifying alternatives and specifying designs for

. evaluation _

6. Construct prototypes by developing and collacting
instructional materials, and constructing and cole

lecting evaluation materials

7. Test prototypes by carrying out instructions as
planned and collecting evaiuation data (tabulate
and process)

8. Analyze raesults by determining relationships
betwern results and objectives, determining
relationships between results and methods, and
analyzing evaluation techniques (determine
relevancy)

L

9. Implement/Kecycle by reviewing for indications
and/or suggestions for revisions, deciding whether
sugprsted revisions call for recveling or irple-
mentation and acting (implement or recycle)
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Part 11

Dircetions: Cirele the letter that indicates the
best answer to cach of the following
ten statements.

1. A systematic way of analyzing instructional problems and developing
tested, practical solutions!

a. evaluate stage

b. define stage

c. instructi..nal development process
d. feedback

©c. assess nceds

2. Returning _ to a previous function in the instructional development
process vhencver the data or other evidence indicates a revision
or improverent necessary:

a. analyze setting
b. feedbach

c. evaluate stage
d. input

e. recycle

3. The following is an example of a Functional Factor:

a, organizce

b. gatekecoper

c. gestalt

d. evaluate stage
e. late adapter

4, The stage in the 1.D. Process in vhich objectives are identified,
methods specified and the prototype is designed and constructed.

a. implement
b. define

c. develop
d. evaluate
e. Aassess

5. In the performance objective "the 7th grade scicnce students
who score below 707 on a pretest about pollution, will demon-
strate their knowladpe of pollutants by testing the emisions
of an automvbile to the satisfaction of thelr teacher.”

«Gl=
7O
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Part II (Cont.)
The following elements are missing and/or gtated incorrectly:

a. Audience and behavior

b. Behavior and condition
¢. Condition and degree

d. Condition and evaluation
e. Behavior and degree

6. A communication activity which can occur anytime during the
instructional development process where information from one
function can be used to modify an earlier function:

a. feedback

b. organize

c. gestalt

d. implement

e. system approach

7. An objective which causes the Btudent to be interested in an
activity would be classified within which of the following
domains?

a, cognitive
b, psychological,
¢. motivative
d. affective
€. psychomotor
8. A term describirg data or information which may be used for
decision making?

a. input

b. recycle

¢. feedback

d. implementation

e. none of the above

9. "The student will be able to 1list the six major causes of
bankruptey" is a correct example of which of the following

a. One of the planned outcomes of the team's valuation.

b. One of the performance objectives of the team's plan.

€. Onc of the gtraterics used in the team's objective.

d. One of the conditions used in the team's strategy.

e. One of the rationales for the team's course in Business
Finance,




Part 11 (Cont.)

10. The eollecting of data in the define stage from the individuals
and groups involved to determine the nature of the problem;
(that is to determine the difference between what is and what
should be.)

a. system

b. feedback

¢. specify methods

d. organize management
e, needs assessment

Please check:
Did you also complete this Inventory during registration ?

Yes
No

1/15/74
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TODAY'S DATE:

Participants' Feedback Sheet®

As the Institute progresses you may develop certain feelings, ideas
and concerns. You may want to express these as suggestions, constructive
comments, criticisms and/or praise. .

Feel free to use the feedback sheets at any time during the institute
to share your candid thoughts with us. We hope that this effort will serve

as encouragement to the staff as well as fruit for the improvement of the
Institute.

Complete the stateggntgs)
1. Today

2. This week .

3. My suggestion

Other(s)
b,

o~

¢

ERIC * Note: Drop this in the feedback box. Signatures are not required.
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Your Position Date

Instructional Development Institute
Participants' Program Evaluation

Staff development is an essential part of our educational program,

Your candid response to this instrument will aid greatly in the assess-
ment of the I.D.1., inservice training program. Thank you for your help.

Part 1 The Pre-Institute
1. How were the members of your team selected?

5.

How were you selected? (If different from above)

Did your team receive any help or advice of any kind from I.D,I. prior
to the five-day Institute? Yes No
(If ves, please list type and kind of help p and/or advice)

What pre-institute preparation(s) (other than team member selection)
did your team undertake?.

a. Were you advised of the total I,D,I. commitment(s) required
of program participants? Yes No

b. Did your team make a commitment to fulfill the total I.D.I.
cormitment (s)? Yes No Don't Know

What problem area was sclected or identified by your team?



6. List ways you think the pre-institute phase could be fmproved.

" Part II The Iastitute
i. What Institute did you attend? Institute number or dates
attended s 19

2. In addition to the five-day Institute, did you attend either of the
following? (If so,check)

Summer session (June 73)
Referee training
Instructor training
Other (Specify)

3. Indicate how many of each of the paople in the following positions made
up the team participating in the Institute (Underline team leader)

subject specialist(s)(subject areé) —_—

principal(s)
asst, principal(s) classroom teacher(s)
¥ 280ource teachcr(s) — librarian(s)

t tiier (8) (specify pogition)

4. If you did not attend every session, check the day(s) and session(s) you
missed during the five-day Institute.’ .

First dav - morning afternoon
Second day =~ morning afternoon
Third day =~ morning afternoon
Fourth day =~ morning afterncon
Fifth day - mworning ______  afternoon

5. How would you rate the I,D,I. instructors as a whole?

PO0CYH
a¥ed
004

JudTiooxRY

&, Preparation
b. Presentation of materials
.. Rnowledge of materials
¢. Attitude .
2. Involvement with particpants
f. Leadership
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6. As a result of I,D,I. rate the extent to which you gained initial
skills enabling you to perform the following tasks in the systems
approach to problem solving., Check one column for each numbexed

() item, = Q) =3

(-}
-

T1LV
W 303

Q
r
n
re
.

9aNS 30N

"
0o
]
)
o
L
(aJ
[
=]
2]

I _gained skills enabling me to:
a, Identify a problem by
(1) assessiag necds (status quo vs, ideal)

(2) establishing priorities (propose tentative
solutions)

(3) writing a problem statement

b. Analyze the setting by
(1) identifying the audience (learner characteristics)

(2) analyzing existing conditions

(3) determining resources available, needed

Define Stage

¢, Organize management by
(1) assigning tasks to team members

(2) assigning responsibilities

(3) establishing time lines (schedules, etc))

d. Identify objectives by
(1) writing terninal objectives

(2) writing enabling gbjectives

e. Speecify mcthods by
(1) constructing performances measures

(2) determining instructional strategies

(3) determining media forms

(4) specifying alternatives

(5) specifying design(s) for evaluation

Develop State

f. Construct prutotypes by
(1) developing and collecting instructional materials

(2) constructing and collecting evaluation materials

g. Test prototypes by
(1) carrying out instructions as planned (tryouts)

(2) collecting evaluation data (tabulate and process

h. Analyze results by
(1) determining relationships between results and
objectives

(2) determining relationships betwcen resulis and
methods

(3) analyzing evaluation techniques (determine rele-~
vancy)

&
]
&b
t
g
-t
(9}
€
3
=
5
(%1

1. Implerent/Recunl W
(1) reviewing for indications and/or suggestions for
revisions

(2) deciding whether_ suggested reviisions calls for
[}

recycling or iwplementation without major vevision

(3) acting (implement or recyrcle)
' -o9-§3
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7. Did your I.D.I. team function as a group?

a, at the beginning of the Inatitute? Yes Somewhat No

b. by the end of the Institute? . Yes Somewhat No
Part III Post-Institute

1. Did other persons at your school express a desire to join the team?
Yes ___ (how many?) No .

2, Has the composition of your original 1.D.I. team changed?
Yes No (I1f yes, explain how)

3. Did the team (or is it now) continuing to function as a group?
Yes No (Lf no, explain why)

4, 1Indicate approximately the amount of planning time you have spent
with your team in instructional development since the five-day
Institute? :

a. During the school day (9-3:15) number of meetings total hours

b. Outside of the school day number of meetings total hours

¢. If you have not met,plcase explain,

5. Rank the tasks listed below as to the one(s) you feel your team has
most thoroughly developed by numbering them 1 through 9 with the
number 1 indicating the most developed (when ranking leave blank those
tasks not yet developed). Indicate the approximate date of completion
or date of expected completion of each task,

Date of Expected date

Completion i of Completion

y
t

Identified Problem
Analyzed Scetting
Organized Management
Identificd Objectives
Specified Mcthods
Constructed Prototypes
Tested Prototrgs
Analyzed Results
Implemented/Recycl

I
T
I

?
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6. If you feel that there is a problem (such as: the I.D.I. method,
I.D.I. staff help, building administration, central administration,
subject department, scheduling, resources, facilities, team effort,
apathy) or any other reason why any task has not been completed,
please explain,

Tasks Explanations (groblemgs)[reasons)

7. What help from what source(s) do you feel is needed at this time to
enat le your team to progceas further re: items 5 and 62

8, Write your finalized problem statement,

9. that would you say are the three greatest strengths of your team?

. R«

J0. What would you say have been the three major problems encountered by
your team?

1.
2,
3.

11. What would you say have been the three greatest strengths of your
school in support of your teams' development of your prototype?

1.
2,
3.

12, tlave human relations in the school been improved as a result of your
tean's expericnce? Yes No Don't Know

13. Has I,D,I. plaved a role in improving "the school's staff development
activities? Yes No
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14, Indicate the degree to which you think the 1.D,I. experience has had a
) positive effect on the children in »nur school to date.

EFFECT

{5

\pree The Children

[X]
-

1830]
32319
owos
2131311
Laap
(8)19A91
ape1n
RETTE 1)
1830},

Type or kind

15, As a result of 1,D,I. have you integrated more media into your instructional
strategies? Yes No :

16. As a result of 1.,D,I. have you used the ‘'skills of the systematic approaci
in the development of your instructional program? Yes No

17. What personal or professional benefits do you feel you have gained
as a result of the I.D,I. experience (List)

Prepared iy
Office of Planning, Research and Evaluation
12/73

-T2

Q 87
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a2 empre -

INSTRUCTIONAL DEVELOPMENT SYSTEM

STAGE I: DEFINE

FUNCTION 1: fUNCﬂON 2: FUNCTION 3:

IDENTIFY PRUBLEM ANALYZE SETTING ORGANIZE MANAGEMENT
Assess Needs . Audience Tasks
Establish Priorities Conditions Responsibilities
State Problem Relevant Resources Time Lines

STAGE II: DEVELOP

FUNCTION 4: FUNCTION 5: ' FUNCTION 6:

IDENTIFY OBJECTIVES SPECIFY METHODS CONSTRUCT PROTOTYPES
Terminal Learning Instructional Materials
Enabling Instruction . Evaluation Materials

Media

STAGE lI: EVALUATE

FUNCTION 7: FUNCTION 8: FUNCTION 9:
TEST PROTOTYPES ANALYZE RESULTS IMPLEMENT/RECYCLE

Conduct Tryouts Objectives Review
Collect Evaluation Data Methods Decide

Evaluation Techniques Act

-y *

89

ERIC

Aruitoxt provided by Eic:



STAGE I: DEFINE

&

FUNCTION 1: Lol »
IDENTIFY PROBLEM b.
2 .
FUNCTION 2: !
ANALYZE SETTING .
3 :
FUNCTION 3: R
ORGANIZE MANAGEMENT
STAGE I1: DEVELOP
[ ] ] h
FUNCTION 4: L
IDENTIFY OBJECTIVES
2 |t
FUNCTION B: .
SPECIFY METHODS .
1 .
o,
[+
FUNCTION 6: L
CONSTRUCT PROTOTYPES | | .
[/
STAGE i1I: EVALUATE
}
| ,
FUNCTION 7: L -
TEST PROTOTYPES ..
FUNCTION 8: Ll -
ANALYZE RESULTS
& %,
FUNCTION 9: )
IMPLEMENT/RECYCLE

BEST COPY A¢AILABLE

Dacislon Points

Compare status quo 10 iden
Propose tentative solutiont(s)

Determine loaener characteristics
inventory school/community
rEI0UFCoR

Anign TABS team responsibilities
Establish lines 0! communication
S_#cify project planning snd
control procedures

State termingl porformenct

objectives
State enabling objoctives and de
termine relationships botween
objectives

mostures

Construct performancs

Specify instructional strategios
and media forms

Specify siternative methods
Prepare comprehensive descrips
tion of instructional design

spacifications

Specify design for svaluation of
instructions! and evaluation
dosipns

Conduct technical review of
instructions! and evelustion

designs

Specity procedures for collection
and development of Instructions!
materiols

Construct and sssombie instrue-
tional matarials

Spacify procedures to be used by
personnel during tryout of
instructional prototype

Carry out instruction as planned
Carry out evaluation as planned
Tabulate and process svsluation

Datermine relationst.ips between
results, methods, objectives and

lnclicate what kinds of ravisions

{if any) are sugoestad by the -
interpretation of resuits, methods,
objectives and goals

Determine if sucgested revisions
indicate thut the protatypa is to ba
rocyciad or if the dnsign can be
implemeanted without major
revisions,



APPENDIX E

Schedule of Institutes

o1



SCHEDULE OF I.D.I. INSTITUTES

Institutes Number Dates
- I March 5-9, 1973
E 11 March 26-30, 1973
%? 111 April 9-13, 1973
& v may 14-18, 1973
v September 26=October 2, 1973 *
VI i _ November 5-9, 1973
ViI " November 12-16, 1973
VIII December 5-11, 1973 *
§ IX January 9-15, 1974 *
E X January 23-29, 1974 *
§ X1 February 6-12, 1974 *
'g XI11 February 20-26, 1974 *
d X1 March 13-19, 1974 *
X1V March 27- April 2, i974 *
XV April 24-30, 1974 *
XVI May 8-14, 1974 *
Key:

- Inclusive of all school days between dates shown

* Institute wcak split between two calendar weeks

8
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APPLICATION FOR ENROLLMENT IN THE INSTRUCTIONAL DEVELOPMENT INSTITUTE

RETURN TO: TeDele CENTER
CARVER SCHOOL, 3RD FLOOR
45TH & LEE STREETS, N.E.
WASHINGTON, D.C. 20019
(MAIL ROUTE NUMBER &)

NO_LATFR THAN CLOSE OF BUSINESS ON | .
SCHOOL PHONE .
TEAM COORDINATOR'* ROUTE NO,

HOME ADDRESS | HOME PHONE

A, TEAM MEMBERS

: Name & Social Crade/ Home Phone
' Security No, Subject Address Number

1. Teacher

2e Teacher

3. Librarian

4 Principal/
Asste Principal

5« Resource Person

(*i.es, resource teacher, supervisor, counselor, department chaimman, school=
based teacher, subject specialist, pareat, or student (secondary)
representative,)

Be INSITRUCTIONAL/LIARNINC PROBLEM AREA (State the critical problem identified by

the team)

*Team coordinator wmay be any member of the tecam.

0sD/801/73

=79~
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AFPENDIX G

List of Schools, Institubes Attended and
Problem Areas Submitted

an




Schools Served iy The
Instructionn) D:veloprent Institute
opring 197==ipring=1¢7h

Elemontary Schools Inctitutes Problem Aveas

l. Amidon VIl Work and study habits

2. Anacostia Pre-~Sch. XI

XI1v

3. Bancroft VIil Written lunguage skills
4. Barnurd I Comprehension skills

5. Beers XI

6. Benning . X Reading comprehension

7. Bowen XIV

8. Brent X111

9. Brightwood VIII Recreationul reading

10. DBrouvsland Vil Problem solving skills
1l. Bryan X Designing relevant reading content
12. Buchancn X Reading comprehension
13. Burrouchs X Auditory and perception
14, Carver IX Reuding stutions 11; Open School environment
15. Clark V11 Listening skills

16. Congress Huights \j Listening skills

17. Cooke, H.D. XIII

18. Dhapor Iv Following direetion-

19. baton 111 Comprehension skilis
20. Edmonds=F abody VI Mathcematics

X Kkrading comprehension

2l. HRaery X Reading in content arcas

=81~

- -
e
~ o
- 2



s e s e . - e L et W B oy

(cont. )

Elementery Schools Institutes  Problem Areas

22. Friendship X1
XV1
23. Garfield XV
24, Garrison III Alphabetizing skills
25. Goding VI Independient work habits
XV1
26. Hairas )Z%v Reading in content areas
27. Houston X1
28. Kenilworth X1
29, Ketcham v Word attack skills
30. Kimball v Computation skills
31l. Lafayette XIIX
32. Langdon XIv
33. LaSalle XIV
34, Leckie VIII Pre-reading skills
35. Logan L2 Word attack skills
36. Lovejoy III Comprehension skills
37. Ludlow-Taylor Vi Iistening skills
38. Malcolm=X XII
XI1Y
XV
39. Manmn ViI Visual perception skills
40. Maury | X Following directions
4). Merritt Vi
h2. Meyer I11 Word attack skills
-82.
o 97




AN

(cont.)

Elementary Schools
hs. Minar

4y, Montgomexry
k5. Morgan
46. Moten

47. Mott
I'Bo Nelle

49. Noyes
50. Orr
$1. Park View

52. Payne
53. Plummexr
4. Powell

55. Randle Highlands

56. Richardson
57. Rudolph
58. S&hadd

59. &haed

60. Simmons
61. 8imon

62. Sixteenth & Butler

63. BSlowe
6. Smothors
65. Stanton

Jostitutes  Problem Areas
X

1
X1l

X1
XI1

= 8 a8 8"

XIII

Practical meth skills
Individual instruction

Word attack skills

Reading comprehens’on

Fhonic attack skills

Time concepts
Reading comprehension skills
Comprehension skills

Oral and written skills
Comprehension skills

Word attack skills
Time concepts
Comprehension skills

Comprehension skills
Comp.ehension skills

-83-
a8



(Cont. )

66.

67.

73.
The

7.
76.

Stevens

Tubnan

vVan lNess

Walkexr~Jones

Watkins

Wehb
Wheatlcy

-

Whittiexr
Wilson

Woodridge

Young

sunior High Schools

1.
2.
3.
h,
5.
6.
7.
8.

Backus

Browne

Deal

Douglass

Eliot

Franels
Garnet-Patterson

Gordon

aE

g 88
H

go 8 B> 235
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III

XI11

Vil
XIII
X11

Probleom Arcag
Problem solving-Math

8ight vocabulary

Follow directions
Low level of self image
Dictionary skills

Use of instructional media

Visual discrimination
Computation skills

Comprehension skills
Reading in content areas

Word attack skills:
Carcer development
Fundamental operations-math

Word attack skills
Visual perception skills



(cont. )

Elemontary Schoola Ingtitutcs  Rroblem Areas
9. Hamlilton X Reading in content aveas
10. Hart I Consumexr mathematics
1ll. Jeffecrson XII
XIV
12. Johnsocn II Consumer mathematics
13. Langley II Sustained silent reading
4. Lincoin VIIiI Study skills
15, MacFarland IX Individualized math
16. Paul VIl Reading comprehension skills
* VIII Reading comprehension
17. Randall III Conmprehension skills
18. Shaw X1v
. XV
19. Sousa v Program w/learning differences
. VIII Metric syatem
20. Stuart Iv Word attack skills
2l. Taft XII
: XV
XVI
22. Terrell V11 Reading in content area
XII

ni irh Schools

1. Rallon XV

20 Caxrdozo II mtening 8!(.‘!.118

3. Dunbar III Critical reading skills
XVl

k. BEastern XIv

5. MeKinley I Individunlized reading

. XII11

Xv
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(cont.)

Senlor High Schools dnstitutes Problcm Areas
6. Roosevelt II1 Reading in content areas
7. Wilson Xvi
8. Woodson v Survival reading skills
Special Education Schools
d. Plerce III Consumer mathematics
2. Sharpe Health IV Occupation for handicapped students
i ols
1. M.M. Washington IX Practical math
. +86~
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